- IOCTETICHHO CHIDKACTCS YPOBEHB MOBEICHUECKIX CTEPEOTHIIOB;

- IETH IPUOOPETAIOT HEKOTOPBIE HABBIKU 3JIEMEHTAPHBIX MPABUJI TOBECHHUS.

OmHUM CIIOBOM, XYAO)KECTBEHHO-TBOPYECKAsl JEATEIBHOCTb, HETPAAUIMOHHBIC BHIBI
U300pa3sUTEIBLHOIO MCKYCCTBA CIIOCOOCTBYIOT PACKPBITHIO M Pa3BUTHIO Y peOCHKA BCEX KauyeCTB
TBOPUYECKHX CHOCOOHOCTEH, BOOOpaXEHUSI W MBIIIICHUS, OTBETCTBEHHOCTH, OTKPBHITOCTH,
CaMOCTOSITENIFHOCTH. DTH KayecTBa - OCHOBA (hOpMyJIbl ycriexa peOeHKa B Oy IyIiei KU3HH.
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CORRECTION OF SPATIAL ORIENTATI?) (0) UALLY IMPAIRED
CHILDREN THROUG MES
Turganbay M.D., Akhmgtzhanova Zh.B.
Karaganda University named\after, A.Buketov, Karaganda

The period of preschool childhood is th&jgeriod when a child has the first ideas about the world
around him, the formation of skills to establish the simplest relationships and patterns of
phenomena of the surrounding life, well as independently apply the knowledge gained in
accessible practical activities.

Vision problems lead to a ydo f the child from an early age. The absence of initially
complete real ideas about obje phenomena in a young child with a visual defect can cause
him to feel disconnected frouf t fld around him.

Primary somatic vi t reduces the completeness and accuracy of the sensory reflection

of the external world. this 1s a prerequisite for the emergence of secondary deviations in the

development gfythefchi isual defect in children disrupts visual perception, which leads to a
delay in indepen ement, impaired coordination of movements. Very often, such children
have difficult al orientation, resulting from imperfections of visual-motor coordination, as
well tiation of motor skills.

ognition in children with impaired vision is also at a relatively low level, which is
asso h a lower attraction of objects than in children with normal vision. This is reflected in
the fo on of socially developed sensory standards, the volume, and quality of representations,
the formation of subject and research activities.

The development of spatial orientation in children with visual impairments requires special
training in the active use of impaired vision and all intact analyzers (hearing, tactile-motor
perception, sense of smell, etc.). Only in this case, it is possible to create a holistic generalized
image of the mastered space in children [1, 669-671 p.].

Visual analyzers include the work of speech mechanisms, sensory, and motor, namely: visual
impact and acquired experience, mental activity, and his interest. In visually impaired children, the
process of visual perception and the process of understanding individual images of objects,
paintings, drawings causes difficulties.
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Small details of images are either poorly perceived or have no differences at all (V.A.
Feoktistova, 1956) [2, 78 p.]. The classification of international visual impairments is based on the
assessment of two sensory-visual functions: field and visual acuity. The main visual impairments, at
the same time, determine the circle of people in need of special education.

Features of spatial perception of children with visual impairment.

— limited opportunities for practical orientation;

— difficulties in verbal designations of spatial relations;

— difficulties in identifying three-dimensional objects, determining the degree of their distance
and remoteness;

— mistakes in children's definition of the shape, size, spatial location of objects.

The problem of orientation in space is one of the most urgent problems of education and the
upbringing of children with visual impairment.

The concept of spatial orientation includes an assessment of distances, size the
relative position of objects, and their position relative to the person. ®

Spatial orientation is based on direct perception of space and verbal design@gion al
categories (location, distance, spatial relationships between objects).

In the older preschool age, children can determine the position of among other
objects, determine their position among the surrounding objects (I am stan behimfid a chair, next

to a table, in front of a window), and move in a given direction.

Productive activity is of great importance in the formation as g@bout spatial relations
between objects and mastering the ability to define them. T@e comstrictiont of cubes helps the child
to model not only the shape but also the spatial relationship. Ehe learns to transmit them in a
drawing, placing images of people and objects on a piece of paper in a certain way. M.V. Vasilyeva
believes that children should be able to navigate on aper. This orientation includes

left, right, middle, and so on.

For children who have serious visual imp
activities is characteristic. It is also necessary to s y design and direct training of its elements
and the main executive performance of Avork and training because the motor sphere and its
processes of visually impaired and blind(children are the most vulnerable, the impact of violations

on motor activity is great.
From the point of view of L. % seva [3, 112 p.], the developing influence of the leading
activity stretches over time. Injthe olderpreschool age, blind and visually impaired children have a

In the senior prescho , speech actively works in the emergence of subject activity,
which creates mofigati understanding of the functional significance of various objects in
the child's environm ts micro-social environment.

e actions of objects occur mainly in the older preschool and early age
are interconnected with the use of toys, the game requires mastering their
bject toys, as a rule, the image of motor active actions is laid down. There is
mastering subject actions, and this leads to the fact that in the older preschool

)

For vismtally impaired and blind children of senior preschool age, as well as for children with
normal vision, it is mainly a game, an active activity (D.M. Mallaev, Sh.A. Amonashvili).

A sensitive period in the life of a child with developmental abnormalities, the game covers and
increases their rehabilitation capabilities, and contributes to their correction and compensation of
lots of the defects. The zone of immediate development is a game as a means of comprehensive
development and cognition of the surrounding world for the child, therefore, positive qualities of
the child's personality and personality are brought up. At the same time, a serious violation or
limitation of the functions of the visual analyzer creates difficulties in mastering structural
components in play activities: children have a poor vocabulary and plot development, planning of
practical and game actions, the content of the game.
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The following types of children with visual impairment differ:

— blind children (visual acuity in the best-seeing eye from 0.01 to 0.04);

— visually impaired children (visual acuity in the best-seeing eye with a correction from 0.05 to
0.2);

— children with strabismus and amblyopia (with visual acuity less than 0.3) [4, 26-32 p.].

Functional visual defects are assumed to be amblyopia and strabismus, which can often be
corrected and corrected with the help of specially selected exercises and eye training.

The child cannot name the phenomena, but he can describe them, and the teacher, asking a
question, can reveal the possibility of his visual perception, it is important and necessary to help the
child and verbally express how and what he sees and how he understands his vision. It is also
necessary to help the child understand what he sees using his distant vision: for example, television

lighting effects affect his vision. For example, when and what kind of Ii
uncomfortable; whether it is better to look in bright light, in the sun or in dérk cloudy\times;
what colors he sees and distinguishes easier and for a long time, this also applies'@ ncamgVisi
child tells how far away from the eyes he holds the text; whether he can rea T
text he reads easier; what lighting is required for this; what tasks he

oy

d text; which
relying on near
vision.

Visual disturbances contribute to the development of signific ties in understanding
the world and reality, the scarcity of information received, na onfacts with the public, they
also limit the ability to engage in many types of activitiea [5,%

There is a violation of the regulation of behavior in the Ity of free communication of a
child with impaired vision with adults and peers, which as%lt can lead to a closed state of such

a child not only in society but also in the family.

Visually impaired and blind children are terized by limited knowledge and ideas about
the subject and the surrounding world{ such children are also characterized by a weakness of
abstract thinking, which affects the glow 'memorization of information by such children, and, at the

t

same time, severe fatigue, howeyg formation filled in by such a child is stored in memory
longer than a child who does no % vision problems.

Shortcomings in the fokfhati@n of spatial orientation that children with visual impairments have
in the long term can affgetth@ic independence and activity in all spheres of life without exception.
The inferiority of spatiagl refresentations in preschoolers with visual defects is manifested in a
violation of th@body s . It is difficult for them to understand prepositions and adverbs that
reflect the relatio e. Thus, spatial orientation is one of the important and complex problems
that fall into t h f social adaptation of children with visual impairments.
her theory «On compensation for blindness in early and preschool age» and
owed the stages of development of ideas in children with impaired vision. She
in such children, the development of representations occurs at a slow pace and, unlike

normal vision, these representations are informatively poorer. As a result of visual
orientatidh in the surrounding space, the processes of analysis and synthesis in children with
impaired vision occur in exactly the same way as in children without visual defects. First, they
identify individual features and properties that define the object, make attempts to analyze and
compare them, and only then make a conclusion. However, this is where the similarity ends [6, 126
p-1.

The purpose of correctional and developmental work is the development of orientation in space
in older preschoolers with impaired vision.

In accordance with the goal, the following tasks were set:

— to promote the development of children's ability to navigate in micro-space;
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— to promote the development of orientation skills in children with the help of diagrams and
space plans;

— to promote the development of children's skills in determining the spatial features of objects
in the immediate environment.

The initial stage of the experimental study consisted of conducting a diagnostic examination
using methods to identify the level of development in older preschool children with visual
impairment of spatial orientation. After receiving the diagnostic data, a plan of correctional and
developmental classes was drawn up for the successful development of spatial orientation in older
preschoolers with visual impairments during play activities [7, 271 p.].

The implementation of the correctional and developmental work plan was carried out by taking
into account the following criteria:

— individual characteristics of each child;

— organization of a favorable environment in the group;

— game classes and exercises taking into account the tasks. ® &

The first classes caused some difficulties for the children: it was difficult fofthe Chaldres’to
concentrate and tune in to work. The manifestation of an increasing interest of*Chil in classes
each time was reflected in the final results of this study. By the end o ¢ctional and
developmental program, children coped more successfully with the tasks/a§sign&d@to them in the

game.
The final parts of the formative experiment allowed us to note i@ in the level of spatial
Qﬂ

orientation in children with visual impairment.

Thus, the designation of the problem of spatial orientation 1 ren with visual impairment
of various categories determines the content and stages of Ic@sning, which should be taken into
account when planning correctional and developmental

Following the authors V.A. Semenova, V.
spatial orientation we will understand: «the
imagine the spatial relationship of surrounding their position relative to each of them.»

A large number of Russian scientists (V.P. ov, A.G. Litvak, E.M. Mastyukova, G.A.
Solntsev, L.I. Plaksina) studied the issue of4nental development of children with visual impairment,
as well as the features of this develop . As a result of these studies, it was noted that the mental
development of children with impaited vi has practically no differences from that of children
with normal vision.

L.S. Vygotsky, in his th t the compensatory development of abnormal childreny,
drew attention to the fact thagb children have a sixth sense (i.e., heat), allowing them to pay
attention to items with the @hls touch and distinguish between many colors.

L.I. Plaksina/ t «About the perception of space preschool children with visual
impairment» notes t nd, the violation of visual functions reduced visual control, hence the

error in determinigchildzen’s shape, size, the spatial location of objects.

1 , IMyiiér theory «On compensation for blindness in early and preschool age» and
in her h, s d that the development of ideas in children with visual pathology occurs at a
slow’page 4 informatively poorer than in children with preserved vision [8, 320 p.].
e of studying the scientific literature on this topic, it was noted that the statistics of

visual impairment are steadily growing. In this regard, this topic is currently relevant
and requires further study.

tova, L.I. Plaksina, L.I. Solntseva, by
per€on at any given moment to correctly
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AYTHUCT BAJTAJTAPMEH KYPT'I3IUIETIH ICUXOJOT UAJBIK WI; !>
Tycynbekona K.K.

«Ned TIcuXONMOTHSITBIK- TIEarOrMKAIBIK TY3€Ty KaOUHETI» M,
Kaparanasr 065bIcH! O11iM OackapMmackl, Kaparan

AyTu3Mre manaplKKaH OallaHbIH 63 MPOOJIEMAChIH JKEHYIHE M H KOFaMHBIH OapJIbIK
OKUTIHIH KOMeT1 ayanail KakeT, MyHAail OamaHblH KoraMmaa Oac amgapMeH Oipre eMip cypyre
yipeHyiHe MYMKIiHIIT1 6ap. °

EnimMizzie ayTu3Mm Typalibl akmapar a3, ajl OHBIMEH KYpPECII eHjep keIl Onem OoifbIHIIa 67

MIJUIMOH a/1aM aTalfaH AEPTIICH aprajibicca, Ka3aKCTaHAbIREApIbIH YJIeC CaaMarbl MBIHHAH achlIl
KbIFbUIaBL. EniMizne aytusmi 6ap OamanapabiH caHpll KYREL ooyae. 2003 kbl 77 6ana TipKeareH
Oosca, 3 XpUIgaH KeliiH Oaja caHbl 255-Ke 10 pkputra Kapaii 326 Oana TipkenreH. An
Ka3ipri Tanga 6ananap ayTH3Mi MBIH JKapbdira Kybh O0ajfana OaiikanraH. AyTH3M MH >KYMBICBIHBIH
KybIK ce0eOiH aram oThIp. bipak HaKTHI

OThIp. AyTH3M 0ana JaMybIHIAFbl aybITKYIIBUIBIKTHIH

-KaTbIHACTBIH >KOKTBIFBIH OUImipeai. CUMITOM peTiHfe

ayTHU3M KOIITEreH ICUXUKAJIbIE apaa kesneceni, Oipak keiOip >karjailnapaa epre jkacTaH

Oaitkanbin, Oana gamybIHA i turizeni. by skarmaiael epre OanaiblK ayTU3M CHHAPOMBI

neiini. On Gonca mcu amy 3aKbIMJATYBIHBIH Olp HYCKAachl pETiHJE KapacThIPbUIAIbI.
&

KE3eHJe ayTH3MJI 3epTTey epici
aybIp TYPI, O QJICYMETTIK OpTaM

ConbiMeH KaTap Oajal @OWBIHIA ayTH3MHIH KeHOip KIMHUKAIBIK KepiHicTepi OalKayica, OHBI
ueTTep Jen ataiael. Haktel cumnToMm peTiHae 2-3 jkacka Kapai

bl. TYKBIMKyanaylbuIbIK (PaKTOPABIH dCepi MOJ €KeHIH KOITEreH 3epTTeyLIiiep
. ConbiMeH Oipre MUIBIH OpPTraHUKAJIBIK 3aKbIMIATybl /1a ayTHUCT Oananapja >Kui

JKOHE TYY KE31HJe ayiFaH jkKapakaTTap, HeHpoumH(EKIHs- Jlap, TaFbl 0acka >Karaai jap OapibIFbl J1a
KaFbIMCBI3 9Cep €Ty MYMKIHJIr1 0ap.

AyTu3MHIH maiga 6ony ceOenTepiH TYCIHAIPETIH HaKThI JAJICNIACHTCH aKmaparrap eTe as.
Bypbiabipak Oanamapra KbI3bUIIIAFa JKOHE INOIIKAOOPIBIKKA (CBHHKA) Kapchl EriuIeTiH eKIe
caliapblHaH Tanaa 0oanbl gereH Oomkam OosiraH. bipak yakbIT ©TICIMEH, KONTETeH 3epTTeyJep
HOTIXKeCiHe Oyi OoMkKaM JKOKKA IIBIFApbUIIBL. AJl, NMCUXOAHATMTUKTEP/IH OMBIHINA, OallaHbIH
AJIFaIKBl JaMy KE3CeHIHJIET1 «aTa-aHaHBIH SMOIUSIIBIK CATKBIHABIFRDY Ja cebern 6omasl [2].

Cebenrepaiy 1-TOOBI TYKBIM KyaJlaylIIbUIBIKIICH OaimanbicTel. Kelbip MamaHIapasiH
alTyBIHINIA, AayTHU3M TYKBIM KyaJalabl >KOHE OJI TEHJIIK JeHredne Oepimin oTeipansl. Kei
XKaraaimapaa OYJ1 TYKbIPEIMHBIH PACTRIFBIH JOJICTACHTIH MbIcalaap aa 6ap,
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