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Peculiarities of teaching pronunciation in lifelong learning framework

In this article the author reveals some pressing issues of teaching English pronunciation in the history of na-
tional and foreign methodology of teaching foreign languages. Kazakh and Western educational materials
were studied, which gives a competent opportunity to analyze available methods, approaches and techfitques
in teaching English pronunciation in order to develop more effective ones. The article deals with the/problem
of mechanisms of comprehensive approach in teaching the English pronunciation. It contains muchugeful in-
formation about reason for misrepresent the meaning of English phrases, words, different kinds of stresses
and about basic tones of English intonation. Pronunciation training is of great importance, as itsgperformance
is largely determined by the success in learning spoken language. It minimizes the risk of stabilization of pro-
nunciation habits that are difficult for native speakers to understand. Teaching any foreign language, includ-
ing English, begins with a clear statement of a question about the correct pronunciationdWitheut cofrect pro-
nunciation cannot be delivered by the manifestation of the communicative langdage function. Especially im-
portant is the initial phase of training, because in this period, learners quickly perceive neWw material, they are
characterized by imitation, that helps to a subconscious level, to postpornteithe mewly acquiired knowledge.
If the issue is not paid enough attention to the beginning of training, then it would be‘miich harder to correct
errors and improve pronunciation. The article deals with an unconventional approaeh in explaining the articu-
lation of English sounds, based on a comparison of the articulation of the English and’Russian sounds.
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Pronunciation is undoubtedly an irreplaceable elemént of language learning and teaching, but is it nec-
essarily an important element? Indeed, pronunciationsisyottén\what is being perceived as redundant and is
therefore often neglected and avoided by many teachers ofisecond language [1].

General observation suggests that it is those;whystamt'to learn English after their school years are most
likely to have serious difficulties in acquiringfintelligiblejpronunciation, with the degree of difficulty increas-
ing markedly with age. This difficulty hasghothing to'do with intelligence or level of education, or even with
knowledge of English grammar and voeabulary."Of course there is no simple answer to why pronunciation is
so difficult to learn - indeed there is @awhole®ange of theoretical perspectives on the question. What is gener-
ally accepted among psycholinguists and phonologists who specialized in this area, is that the difficulty of
learning to pronounce a foreign language”is cognitive rather than physical, and that it has something to do
with the way ‘raw sound’ i§ categorized or conceptualized in using speech. Many learners of English as a
second language have «major difficulties» with English pronunciation even after years of learning the lan-
guage. This often results in‘them®acing difficulties in areas such as finding employment. Hinofotis and Baily
notes that «up to a certain proficiency standard, the fault which most severely impairs the communication
process in EFL/ES[Nlearniefs is pronunciation», not vocabulary or grammar. This is true despite the fact that
research by thetlikes ofiDavis, for example, reveals that an area of concern and indeed one of the top priori-
ties of ESlgStudents, after completing elementary English courses is pronunciation [1]. It is important at this
point,in timefto fhake a distinction between speaking and pronunciation as it is sometimes wrongly applied
ifiterchangeablyf Pronunciation is viewed as a sub-skill of speaking. Generally, if we want to change the way
a leamhier pronounces words, we have to change the way they think about the component sounds of those
wotds. This goes not just for individual sounds, but for bigger elements of speech, such as syllables, stress
pattetns and rhythm. Despite this, the teaching of pronunciation remains largely neglected in the field of
English language teaching. In this study, the researchers discuss common misconceptions about pronuncia-
tion, factors affecting the learning of pronunciation. Then, they review the needs of learners, suggestions for
teaching pronunciation.

Learners need to be taught pronunciation, as all other aspects of language, in a communicative method.
Though communicative methods for teaching vocabulary, grammar and pragmatics have been around for
decades, there has been little development of a communicative method for pronunciation teaching. One con-
siders here some aspects of what is involved in a communicative approach to pronunciation. One thing learn-
ers need is teachers with confidence to assure them that the communicative methods do fulfill their needs.
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Some learners believe that what they need is instruction in the articulation of specific English sounds. Some
teachers justify a focus on articulation with reference to the learners’ desire for this information.

Adult English language learners approach the learning of English pronunciation from a wide variety of
native language backgrounds. They may speak languages with sound systems that vary a great deal from that
of English. Individuals with a Russian language background constitute the largest foreignborn population in
Kazakhstan. The pronunciation goals and needs of adult English language learners are diverse. These goals
and needs depend on a variety of factors, which may include the learners’ uses of English (in what settings
and for what purposes), their motivation to identify with specific English-speaking groups, the degree to
which they want to sound like native speakers, and the frequency with which they speak English. Although
pronunciation is part of the curriculum in many adult education programs, it is often not included in state
language proficiency standards or addressed systematically in instruction. In addition, some tedchess, work-
ing with adult learners do not have training in teaching pronunciation. As a result, teachersgnay not be able
to identify the patterns of or reasons for learners’ pronunciation problems or have a systethatic way to tgach
the sound, stress, intonation, and rhythm patterns of English. This brief reviews features of languages (par-
ticularly English) that can have an impact on the teaching and learning of English prop@in€iation;, discusses
the research on learner acquisition of pronunciation, and describes how teachers can €€ach pronunciation in
their classes.

Recent discussion of and research on the teaching and learning of pronungiationphaveyfocused on the
following issues: the importance of accent, stress, intonation, and rhythmiin thefcomprehensibility of the
speech of nonnative speakers; the effects of motivation and exposure omjthe development of native-like pro-
nunciation; and the intelligibility of speech among speakers of different English varieties. Many adult learn-
ers of English have foreign accents that identify them as nonnatiye speakers. Seme linguists support the idea,
known as the Critical Period 2 Hypothesis, that a learner needs*®o begin learning the language before age 7 in
order to develop native-like pronunciation. However, more reéent\teseéarch suggests that environment and
motivation may be more important factors in the developmentof native-like pronunciation than is age at ac-
quisition. An understanding of the features of learner accentstand“their impact on intelligibility can help
teachers identify and address characteristics of learner premunciation. The primary aim is that students be
understood. Good pronunciation is needed for this, biit a «perfect accent» is not [2].

Languages have traditionally been classified asigither)stress timed or syllable timed. In stress-timed lan-
guages (e.g., British and American English, Gefman, Dutéh, Thai), «stressed syllables fall at regular intervals
throughout an utterance», and rhythm is organized according to regularity in the timing of the stressed syl-
lables. That is, the time between stressed syllables'is equal because unstressed syllables are spoken more
quickly and vowel reduction occurs. For example, the sentence «Tom runs fast» is made up of three stressed
syllables, as indicated by the letters imjboldface. The sentence «Meredith can run fasty» is made up of six syl-
lables, but only three of them aregstressedy, The unstressed syllables -e-, -dith, and can are spoken quickly and
vowel reduction occurs, so thestimelbetween the stressed syllables tends to be equal, and both sentences take
approximately the same amQunt ofitime to say. In syllable-timed languages (e.g., some nonnative varieties of
English, such as Singapere,and Malaysian English, and languages such as Tamil, Spanish, and French), syl-
lables are said to be equal mtiming. All syllables are nearly equally stressed, vowel reduction does not oc-
cur, and all syllables appear/to take the same amount of time to utter. Recent phonetic research has shown
that languages gannotybe strictly classified as syllable timed or stress timed. A more accurate description is
that they are stress based or syllable based; that is, they are not completely in one category or the other, but
tend to haye more ‘stress-timed or syllable-timed features. Stress-based rhythm is achieved through the pres-
eneenof reduced)vowels for unstressed syllables in a sentence. Function words (e.g., articles, helping verbs,
prepositionshtypically have reduced vowels instead of full ones, and the reduced vowel version is known as
ayweak form. For example, in the sentence «Bob can swim» the words Bob and swim have the major stress,
and can, which is unstressed, is pronounced [kin] — its weak form. The distinction between stress- and syl-
lable-based languages is important, especially if an adult English language learner speaks a first language
that is different rhythmically from stress-based British or American English. An understanding of whether a
learner’s first language is stress based or syllable based will help a teacher plan appropriate pronunciation
exercises. In examining the role of stress — «the degree of force used in producing a syllable» — in intelli-
gibility, asked trained listeners to transcribe recorded material when the variables of word stress and vowel
quality were manipulated. He determined that when word stress is erroneously shifted to an unstressed sylla-
ble, without a change in vowel quality, utterances are significantly less intelligible than when only vowel
quality is manipulated. Native and nonnative English speakers responded similarly when judging the intelli-
gibility of words with misplaced word stress [3].
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Along with age at acquisition of a language, the learner’s motivation for learning the language and the
cultural group that the learner identifies and spends time with help determine whether the learner will devel-
op nativelike pronunciation. Research has found that having a personal or professional goal for learning Eng-
lish can influence the need and desire for native-like pronunciation. The review by Marinova Todd of re-
search on adult acquisition of English concluded that adults can become highly proficient, even native-like,
speakers of second languages, especially if motivated to do so[3]. Moyer found that experience with and pos-
itive orientation to the language appear to be important factors in developing native-like pronunciation. In a
study of learners of Kazakh, one found that accuracy in the production of Kazakh is significantly related to
age at first exposure to the language, amount of formal instruction in Kazakh, residence in a Kazakh ‘speak-
ing country, amount of out-of-class contact with Kazakh, and focus on pronunciation in class. Therefore, in
addition to focusing on pronunciation and accent in class, teachers will want to encourage learnersttoyspeak
English outside the classroom and provide them with assignments that structure those interagfions.

Because English has become an international language, teachers need to keep in mindythat their adult
students will speak with both native and nonnative English speakers outside of the classroomyJenkins’ se-
minal work on the phonology of English as an international language, in which she studieéd which‘phonologi-
cal features caused a breakdown in communication when two nonnative English speakers were/communicat-
ing with each other, has popularized the notion that specific features of pronunci@tion must®be mastered in
order for a speaker to be understood. Jenkins calls these minimal features'of ptonunciationia lingua franca
core. Teachers of adults learning English should be aware that the goal of improving psonunciation for many
adult learners is mutual intelligibility, not perfection [4].

Based on the discussion above, there are a number of instructional Strategies for teaching pronuncia-
tion that can help students meet their personal and professional needssFor example, teachers can do the follow-
ing:

* Cultivate positive attitudes toward accuracy

* Identify specific pronunciation features that pose problems fot learners

» Make learners aware of the prosodic features of laiguage (Stress, intonation, rhythm)

* Focus on developing learners’ communicative gompetence

Teachers should create a classroom atmosphere in which affiliation with the native language group is
respected at the same time that learners work ongtheirEnglish pronunciation in order to be understood. To do
this, teachers might first give a background le§son on, vatieties of English in the United States and around the
world and how these varieties have developeds, They can then help students work on specific pronunciation
features.

Linguists have tried to identifygpotential,pronunciation difficulties of nonnative speakers of a language
by using contrastive analysis, which\was, popular in the 1950s and 1960s [5]. The Contrastive Analysis Hy-
pothesis posits that by contrasting the\features of two languages, the difficulties that a language learner might
encounter can be anticipated. Features of many languages were catalogued by linguists, but it was not possi-
ble to systematically predict which areas of English would be difficult for speakers of particular native lan-
guages. A less predictive versioffof the hypothesis was eventually put forth that focused on cross-linguistic
influence, which claims that prior language experiences have an impact on the way a language is learned, but
these experiences donotieonsistently have predictive value. From this work, linguists have been able to de-
velop lists of sounds that native speakers of particular languages may find problematic in learning English.
For exampléfspeakers of Asian languages may have difficulty producing /I/ and /r/ sounds; speakers of
Spanish mayghave difficulty distinguishing between and producing /sh/ and /ch/ sounds. These lists for spe-
gific language backgrounds are now featured in pronunciation texts, such as Sounds Right, and pronunciation
software programs, such as American Speech Sounds [6].

English learners in their classes as they communicate with each other. By noting the places where
communication breaks down and determining the pronunciation features that caused miscommunication to
occur, teachers can identify pronunciation features that they should focus on in class. When students are giv-
ing presentations or working together in pairs or groups, the teacher might use a checklist or in Well Said to
note when a student is not understood or when several students make the same pronunciation mistake. This
information can become material for subsequent pronunciation lessons. The checklist can also be used to
make learners aware of particular features of speech that have the potential to cause problems for intelligibil-
ity and to help them develop their own pronunciation goals. Teachers and learners can work together to
complete a learner pronunciation profile that includes (a) an inventory of the sounds and stress intonation
patterns that the learner does well and those the learner wants to change and (b) a questionnaire about when
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and how the learner uses English. This profile can help learners develop pronunciation goals and check their
progress toward achieving those goals.

There are a number of activities teachers can do to help learners use word stress correctly. Lead percep-
tion exercises on duration of stress, loudness of stress, and pitch. These exercises will help learners recognize
the difference between stressed and unstressed syllables. For example, learners can be taught to recognize
where stress falls in words with two or more syllables by learning the rules of parts of speech and word stress
(e.g., the primary stress is on the first syllable in compound nouns such as airport, laptop). Learners can also
use a pronunciation computer program, such as American Speechsounds, to learn the duration and loudness
of stress. Do exercises on recognizing and producing weak, unstressed syllables. For example, one eXxercise
helps learners identify computer voice recognition mistakes that have occurred because of mispronunciation
of weak vowel forms (e.g., «Alaskay).

If she wants to come with us» instead of «I’1l ask if she wants to come with us». Presefit pronunciation
rules for stress [7]. For example, teach learners that in reflexive pronouns, the stress is always,on the syliable
-self (e.g., myself, ourselves. Teach word stress when teaching vocabulary. For example, any‘time that new
words are introduced, point out to learners where the major stress falls. Use analogy exercises. Words shar-
ing similar stress patterns are easier for listeners to remember. For example, give learnets,a list of words with
similar stress and ask them to state the rule (e.g., in compound adverbs of locationjsuchpas inside, down-
stairs, and outdoors, the stress is on the final syllable. At higher levels, teach learners how<to break words
into syllables and predict where word stress lies. For example, the number of syllables in a word can be
taught to the class with examples from the teacher. The Making Tracksiboardggame, played in pairs, gives
learners practice breaking up words into syllables. Focus on unstressed syllables. There are many exercises
that a teacher can use to focus on unstressed syllables, or weak vowel forms, in’connected speech. Liang dis-
cusses three strategies to teach weak vowel forms. Use function words. Introduce weak forms through the
grammatical category of function words, such as articles,, pronouns;dauxiliary verbs, and prepositions.
Present sentence drills where both strong and weak forms appear.“Eor example, the teacher can read a pas-
sage while learners underline the weak forms in the passage. Allow learners to practice using weak forms in
conversations in order to simulate real-life speech eneounters. For example, the teacher might focus the les-
son on the ability to do things. Student A can playshe rolelof an interviewer, and student B can be the inter-
viewee. Student A poses a list of questions regarding'student B’s ability to do things. For example, student A
asks, «Can you dance?» Student B uses bothfthe strongiand weak form of the vowel in can and can’t in an
answer such as this, «I can’t dance very well, but I can try».

The goal of pronunciation teachin@iand learning is communicative competence, not the complete ab-
sence of an accent. Savignon stressgd the need for meaningful communicative tasks in the language class-
room, including those that focus on pronunciation [7]. Pronunciation exercises that relate to daily use of Eng-
lish include, for example, role-plays,of requests that learners have to make (e.g., to ask a boss for a day off or
to ask a bank teller to cash @ check):Learners can become careful listeners in their own conversations. Pitt
shows that learners need _exposure to conversations so they can hear variation in pronunciation. By using au-
diotapes and videotapés, especially of speakers of different varieties of English, teachers can give learners
meaningful exposure t9,variation in pronunciation and increase their communicative competence.

Although theretare ehallenges to teaching and learning English pronunciation, it is an area vital to adult
English language,learners’ communicative competence. Recent research has shed light on pronunciation fea-
tures to begatght and on learners’ goals and motivations for improving their pronunciation. By incorporating
current reseafchfand its implications into their teaching practice, teachers can help learners gain the skills
they need for effective communication in English.

Pronunciation can be one of the most difficult parts for a language learner to master and one of the least
faviorite topics for teachers to address in the classroom. There are many reasons why the teaching of ESL
promunciation is currently less than optimally effective, and certainly it is wrong to blame anyone group,
whether teachers, pronunciation specialists, or academics. Second language pronunciation is a topic of great
theoretical interest and practical relevance which unfortunately has been out of fashion for some decades. It
seems that a few well-publicized interesting developments would help to swing this topic back into fashion
among a range of people with relevant skills and interests and put EFL learners in a position to contribute
impressively to worldwide developments in this area. EFL/ESL teachers should focus on the students’ needs,
level and ability, incorporate pronunciation into their oral skills and other classes and focus on both segmen-
tal and supra-segmental features whenever there is opportunity and time [8]. Pronunciation must be viewed
as more than correct production of individual sounds or isolated words. Instead, it must be viewed as a cru-
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cial and integral part of communication that should be incorporated into classroom activities. Teachers can
help students by highlighting elements such as sounds, syllables, stress and intonation. Once the students
understand the functions of these elements, they will know what to focus on and can build upon this basic
awareness. Teachers can actively encourage the students’ actual production, build pronunciation awareness
and practice through classes gradually building skills in listening and speaking in both formal and informal
situations. It can be concluded that with careful preparation and integration, pronunciation can play an im-
portant role in supporting the learners’ overall communicative power.
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Y3naikci3 0isim Oepy asicbiHa ABIOBICTAN-AMTYAbI OKBITYABIH epeKIIeJiKTepi

Makanaza OTaHIBIK JKOHE IIETENIIK LIeTed TUTAEPIH OKBITY OAICTEMECiHIH TapUXBIHIAFbl (OHETHKAHBI
OKBITYIIBIH ©3€KTi Maceienepi Kapac¢rbipbiigaH.4Ilerennik oKy MarepuaniapbiHa 3€pTTEY >KYPri3yaiH
apaxKachlHIa aFbUIMIBIH TUTIHIAC IBIOBICTAN afiTyIbl OKBITYIBIH SIiC-TACIIAepl aHBIKTANBII, OarxapramMaHbl
KAKCAPTYIBIH THIMI KOJJAapbl(AHKbIHAAMBI. ABTOpJIAp aFbUILIBIH TUTIHIH JbIOBICTAN aWTYIBI OKBITYIBIH
KeIIeH/I TEeTIK MocelneNepiH YCBIHABI. Makamama ce3zepai, cediemaepni >koHe IBIOBICTapisl Oypmanay
cebemnTepi, eKMIHHIA TYp:i HBICaHAaphly MEH arbUIIIBIH MHTOHALMSICHl HETI3Ti epexerniepl Typalsbl maigaist
aKmapat OepinreH. J[pIOBICTa aWEy OKBITYIBIH MaHBI3ABIIBIFGI PETIH/IE aybI3eKi TUIAE coieyIiH KopceTKimi
6onmak. J[pIObIcTan aiTyIBIHBHOPMATAIAPbIHAH aybITKY THIHAAYIIBUIAD apachlHIarbl TYCIHOCYIIITIKKE alblil
Kenesi. Makanaa IeTTin/iK JBIOBICTA aiiTy bl OKBITY/IBIH KeiOip Tocianepi ycbiHbuFan. Kes kenreH nreren
TiJliHE OKBITY, OHBIH 1HIiHAE  aFrbUIIIBIH TiTiHE, OacTankplga Aypbic AbIObICTan aiTyxan Gacramanbl. Tinmix
KOMMYHHUKATUBTL (yHKIMACHIHBIH Oenrici aypbic OaFbITTanFan qblObICTaN aiiTyaaH aHbIKTanaabl. OKbITYIbIH
GacrankpikeseHl ore MaHb31bl. Cebebi 0Chl Ke3eHae TUMyHpeHyIli )KaHa MaTepUasIbl XKbIIIaM yFaabl, OFaH
TOH MMWTAISE), OelCaHalbIK AEHreiae, *aHa akmaparT TONbIKTail Oacrtaimel. Ockl Macernere OacTamKbl
Ke3eHIC JKOHI 0eoiHOece, KeliH KaTeHI TY3eTy jKOHe NBIOBICTAN aWTYABl JKaKcapTy, €peceK >KacTarbl
TifTYHpeHyIIIep IiH AYPHIC aFbUIIIBIH Tii OLTIriH AaMBITy KHBIH 00JIMAaK.

Kiaim co30ep: npiObIcTan-aiTy, HOHETHKA, EKITiH, METEeN T, apTUKYJISINS, ABIOBIC, COIMIICY, NaybIC BIPFAFH,
HOpMagiapiaH aybITKYy.
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Oco0eHHOCTH 00yUeHHsI MPOU3HOLIEHUIO B PAMKAX HeNIPePbIBHOTO 00y4eHu s

B crarbe TOAHATHI aKTyaubHBIE MNPOOJIEMBI OOY4YEHHS IIPOM3HOLICHHIO B HCTOPUH OTECYECTBEHHOMN
1 3apyOSKHOM METOMUKK OOYyYeHHS MHOCTPAHHBIM S3bIKaM. BBUIO NpOBENEHO HCCIIeNOBaHME 3araHbIX
y4eOHBIX MaTepHajIoB, YTO ITO3BOJISICT KOMIIETEHTHO IPOAHAIN3HPOBATh METOJBI, MOAXOABI M MPHEMBI 00y-
YeHMS QHTJIMHCKOMY IPOM3HOIICHHIO C LENbI0 U3BIe4YeHUs 3()(PEKTHBHBIX IPUEMOB AJIs JajbHEHIIero yco-
BEPILEHCTBOBaHMs mporpamM. lIpencraBineHa mpobieMa MEXaHM3MOB KOMIUIEKCHOTO MOAXO0Ja B 00YUeHUH
npousHoenuto. [IpuBeneHa nonesnas nHGOpPMAIMs O IPUYMHAX HUCKAXKEHUS CJI0B, ()pa3 U 3BYKOB, 00 ynia-
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PCHHUHM B €ro pa3iuyHbIX BHIAX, a TAKKke 00 0COOCHHOCTSAX aHuiickol nHTOHauuu. OOy4eHrne IpOn3HOILIe-
HMIO UMeeT 0OJIbIIOe 3HAUCHHE, TaK KaK ero 3()(eKTUBHOCTHIO B 3HAUMTEILHONW Mepe OIpesieNsieTcs yeuex B
OBJIAJICHUU YCTHOM peubto — OOJIbIINE OTKIOHEHHS OT HOPM IPOM3HOIICHMS BEAYT K HEMOHMMAHHIO pedn
cobecennuka. OnucaHbl HEKOTOPBIE NPHEMBI 00y4eHHsI HHOS3BMHOMY Hpon3Homenuto. [loxgepkryTo, 9To
o0ydeHne 1000My HHOCTPAaHHOMY S3BIKY, B TOM UHCIIE aHTJIMHCKOMY, HAYMHAETCS C YETKON IIOCTAaHOBKHU BO-
Ipoca O MPaBHIFHOM IIPOM3HOIICHHH, 0e3 MpPaBHIBHON ITOCTAHOBKM KOTOPOTO HEBO3MOXHO IPOSIBICHHE
KOMMYHHKAaTHBHOH (QyHKIUH s13bIka. OcOOSHHO Ba)KeH HadalbHEINA 3Tal 00y4deHus, n0o B 3TOT Iepuoj o0y-
YyaeMble OBICTPO YCBAaMBAIOT HOBBIH MaTepHall, UM CBOWCTBEHHA MMHTALUA, YTO IIOMOTAeT Ha MOJCO3HATENb-
HOM YPOBHE OTKJI/IbIBaTh BHOBb MOJIy4CHHbIE 3HaHHA. ECiM JaHHOMY BOIPOCY HE YAEJNAThH JAOJDKHOTO BHH-
MaHHs B Hayaje oOy4eHus, TO MOTOM HCIPABUTh OLIMOKH M YJIYYIIUTh NPOM3HOIICHHE, JOOUTHCS MPaBHIIb-
HOW aHTTIMHCKOM peyr y CTYICHTOB OyAeT HaMHOTO CloXKHee. PaccMOTpeH HeTpajulMOHHBIA MOAXO.
B OOBSICHEHNH apTUKYJIIIMU 3BYKOB aHTJIMICKOTO S13bIKa, OCHOBAHHBIN HAa CPAaBHEHUN apTHKYJISAINH aHTIINH-
CKHX U PYCCKUX 3BYKOB.

Knioueswvie cnosa: nponsHonieHre, OHETHKA, CIIOBECHOE YAApEHHE, NHOCTPAHHBIH 351K, apTUKYIISL@S, 3BYK,
peub, HHTOHALIKS.
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