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Kasipri 3amanarpl yHuBepcUTEeTTEP

Kazakcran PecyOnukacer 1991 »xbUTbI ereMeH i MEMJICKET PETiHE aJlIbIHA aca MaHbI3/IbI MaKcaTTap KOWFaH
OonaThlH, SFHU OJEMJIK KOFaMAACTBIKKA Kipy, ajl OTaHABIK OuTiM OKyleciHIe XaibIKapaiblK . OlIiM
KEHICTIiriMeH yiteciM Taby. ATaiaMBbIII MakcaTTap/bl )Ky3ere achlpy YUIIH MIHACTTI TYpJe WHHOBAIHSIIBIK
JaMy MeH FBUIBIM KYIITepi, OM3HEC MeH MEMJICKETTiH OFaH TOH MYMKIHIIKTepi MeH OarbITTapbiH OiIpiKTipymi
naubIMIaNIbI.

B cratbe paccMaTpuBaeTcs pojib M MHHOBALMOHHOE Pa3BUTHE YHUBEPCUTETOB B PeCIyOiIMKe B/CBETE MPUOO-
perenus cyBepenutera B 1991 rony, uro mocrasuio nepen Pecmybnmkoit Kasaxcran BaxHeiyio 3agaqy —
BXOJXKIEHHE B MHPOBOE COOOIIECTBO, a Mepe]| OTeUECTBEHHON CHCTeMOM 00pa3oBaHusI — 3aady TapMOHI3a-
UK C MEXTYHapOIHBIM 00pa30BaTEeIbHBIM MIPOCTPAHCTBOM. J[Is peann3anny JaHHOH 3aavn He0OXO0ANMO
HMHHOBAaIIMOHHOE Pa3BHUTHE, KOTOPOE MpEeAronaraeT o0beIMHCHNE YCWINH HayKH, Ou3Heca U TOCyIapcTBa
MIPUCYIMH UM IOTEHIUAJIAMH U TIpeIHa3HAYCHASIMH.
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Common sense approach in vocabulary building of English language

This article shows ways of developing vocabulary building in English language. It consists of some efficient
points like, correct selection of taught vocabulary and ways of teaching it. Moreover, using and perfectioning
new vocabulary through reading. Not only examples of developing exercises can you find, but also definite
influence factors on everlasting memory of vocabulary in students’ minds. Furthermore, we tried to show that
it is impossible to remeémber words learnt by heart without understanding and using them. As a result we can
surely cite that the best way of teaching vocabulary is using it in reading.

Key words: student, language, vocabulary, activity, approach, reading, writing, newspaper, collocation,
grammar

Most traditional EFL textbooks have modules designed to increase vocabulary stores. Although there
are many different techniques for teaching vocabulary, it can be difficult for students to effectively increase
their stock of new words through mainstream approaches; new words are most often simply acquired through
use. In this respect, it is somewhat similar to developing reading skills. What I have decided to focus on here
though is maintaining and expanding the students' vocabulary as they have a fair ability to express
themselves, have a good grammatical knowledge and are reasonably competent in skills work and especially
reading, expanding their vocabulary can help them noticeably.

Traditional curricula define intensive reading as reading carefully, or in detail, for an exact
understanding of the text, while extensive reading is simply reading for pleasure and general understanding,
not focusing on every detail. What I feel is the myth of intensive reading. It can’t really teach you how to
read; traditional reading courses can describe reading strategies such as skimming (reading for general
understanding) and scanning(reading for specific information), and offer practice in utilizing these strategies,
however it’s the process of reading extensively that really hones skills such as understanding opinion,
understanding inference, and recognizing discourse markers. In other words, we learn to be competent
readers by reading.
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And so it is with vocabulary. Traditional approaches have not been very effective. We learn vocabulary
by using vocabulary, using it in meaningful contexts.

Gail Ellis and Barbara Sinclair make some useful suggestions for extending and recording vocabulary
in Learning to Learn English, and look at ways of getting students to be more active in this [1]. They include:

Knowing what you need to know. i.e. What vocabulary is worth learning and how, productively or
receptively, and what you need to know about the lexical item, what part of speech it is and its collocates and
pronunciation etc.

Setting yourself goals based on real experience and working out ways of achieving them. For example,
a student finding she was lacking the vocabulary to hold a conversation about nuclear accidents, set out to
read newspaper articles about Chernobyl.

Looking at ways of remembering vocabulary by finding out what methods suit you best./For example,
using semantic pictorial or personal associations, stress patterns, the number of syllables, initial consonants
or final clusters or part of speech for organising and revising vocabulary.

To aid remembering and using vocabulary it is helpful to approach it in the form of collocations. As
Morgan Lewis points out in Teaching Collocations, knowing a word is much more a case of knowing how to
use it and what words collocate with it than simply knowing what it means. He examplifies 'wound' and 'in-
jury', the difference being only their collocational range, for example 'a stab wound' but not 'a stab injury’
[2; 13—15]. Rob Batstone makes a similar point and applies it to grammatical correctness. You can say 'He
was admired by Jane' but not 'He was fonded by Jane' [3; 8]. Halliday even goes so far as to say:

The lexical system is not something fitted into grammar. The most delicate form of grammar is lexis.
As grammar becomes more specific, choices are more and more realised by.a choice of lexical item than a
grammatical structure [4].

This is something Michael Lewis sees as essential, saying in The Lexical Approach that the grammar —
vocabulary dichotomy is false [2].

To increase the learners vocabulary then is an important way of improving the learners' language as a
whole. Morgan Lewis actually states it as a way of improving at this level:

The reason so many students are not making anyperceived progress is simply because they have not
been trained to notice which words go with which. They may know a lot of individual words which they
struggle to use, along with their grammatical knowledge, but they lack the ability to use those words in a
range of collocations which pack more meaning into what they say or write [3; 14-15].

One more thing is worth mentioning at this point. As Michael Lewis says in Teaching Collocations,
collocations are concerned with the way language naturally occurs. Encountering and recording the whole is
more efficient than in its constituent parts. Examplifying 'initial reaction' he says that it is much easier to
break down from the whole for production separately than to try and put it together from the two parts. By
knowing one lexical item, you therefore know three.

So where can we find collocations as they naturally occur?

As Jimmy Hill suggests in Teaching Collocation, a newspaper article is really suitable. While
comparing fiction, a financial report and a newspaper article for their richness of collocation and usefulness
in class he says:

The 1st and most obvious point to make about factual texts .... is the high percentage of words which
occur in fixed phrases and collocations. This is completely typical of such texts. Collocation is either so
commonplace that it is unremarkable or so inherent in text that it should have a central place in all teaching.
These texts are clearly more suited to the EFL class room than the extracts from fiction [3; 11].

He incidentally finds fiction also rich in collocation but of the wrong kind for most students and
financial reports incredibly rich but again of the wrong sort.

Newspaper articles, if chosen well are not only a useful source of collocations, but should be of interest
to my students. Recognising that the students read the news on a daily basis, the content should be
stimulating, relevant to the students' lives and also not too difficult to understand as the content crosses over
cultural boundaries. Following from this, the collocations students find in this type of text should be useful
for future recognition when reading similar stories within the same semantic field.

Before continuing with newspaper articles, I must point out that I do not want to dismiss in any way,
other forms of written and particularly spoken text. They all can be collocationally rich, speech especially in
semi-fixed expressions and multi-word adverbials which are essential for improving speech as Lewis points
out in Teaching Collocations. A balanced diet of text is needed but in this particular case, I see newspaper
articles as a way my students can learn essentially on their own.
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From class discussion we have established that the whole group has access to the internet at home or at
work and therefore access to the news in English in written form at least. Two particularly good websites I
have found are The Guardian and The Week. I have found the latter to be of excellent use as it provides news
summaries of all the weekly news and being summaries the texts are especially collocationally rich,
collocations providing the most succinct way of providing information.
A well-known school in Kazakhstan preps its students for vocabulary sections of standardized tests by
making them memorize long lists of words; the words are culled from previous exams and are occasionally
recycled, so at worst one gets practice in the areas of vocabulary commonly tested. Needless to say, this may
be somewhat effective for test performance, but most of the words are forgotten soon after the test.
Vocabulary lists have many drawbacks, notably that these lists are not contextualized and that many
items are not relevant to students and, thus, rarely used. Some textbooks «chunk» vocabulary; thatis, they
group vocabulary items in specifically defined categories, such as colors, vegetables, or home furnishings.
This may have the advantage over randomly selected vocabulary in that, sometimes, vocabulary items in
categories reinforce each other, which makes them easier to learn. Still, the vocabulary groups may not be
relevant to certain students and, hence, go unused and unassimilated.
Jeremy Harmer cites the principles of frequency and coverage which involve how often words occur in
the language and how many different meanings a root word can cover, e.g., play being taught with playboy,
Play Station, playbook and etc. This system, however, is also flawed as'it often ignores topic, function,
structure, and the needs of individual students.
Presenting vocabulary takes many forms. Using realia or bringing objects-into a classroom can often
clarify meaning for a student, but the obvious drawbacks include depicting large concrete nouns and abstract
concepts. Graphics are also useful, especially when illustrating objects that are too large to be brought into a
classroom. Mime and gesture are useful in defining verbs and other concepts involving movement and
action. Enumeration, a cousin of chunking, distinguishes.the general from the specific in presenting
vocabulary. For example, one can introduce the item appliances and then illustrate by enumerating items
such as refrigerator, microwave oven, dishwasher, and. such. One of the most common presentation
techniques is explanation, but the more involved an.explanation becomes the more advanced students have
to be to really grasp it, a drawback in itself. Translation is also a commonly used presentation technique, but
it also comes with its own limitations—culturally.complex/concepts are often difficult to accurately translate,
teachers may not be fluent in the students’ native language, and a class of students from mixed language
backgrounds would make translation of little use.
Discovery techniques go beyond simple modeling, explanation, mime, and translation; instead of simply
furnishing meaning, discovery techniques also ask students to discover how the language works. The
difference can be illustrated by looking at questions on a reading or listening comprehension evaluation that
measure type 1 and type 2 skills. Type 1 questions simply ask students to pick out clearly stated information
from a written or spoken passage, while type 2 questions demand students understand information that isn’t
always directly stated, such as recognizing discourse markers, getting meaning from context, and interpreting
attitude and opinion, information that requires students to possess a greater mastery and knowledge of the
internal workings .of'a language. Similarly, discovery techniques have students look at language from
different angles, mot just from a semantic point of view. Students may be presented language and asked the
time framework—is it describing the past, present or future? Students may be asked to note instances of
adjectives.and prepositions found in a written or spoken descriptive passage. Discovery techniques shift the
emphasis from the teacher to students and invites them to use their reasoning processes and problem solving
skills to learn the subtle nuances of the language and, hence, to mimic the psycholinguistic approach utilized
by native language learners.
Harmer summarizes «knowing a word» in the following way:
e MEANING
o Meaning in context
o Sense relations

e WORD USE
o Metaphor and idiom
o Collocation
o Style and register

e WORD INFORMATION
o Parts of speech
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o Prefixes and suffixes
o Spelling and pronunciation
¢ WORD GRAMMAR
o Nouns: countable and uncountable, etc.
o Verb complementation, phrasal verbs, etc.
o Adjectives and adverbs: position, etc

While discovery techniques encourage to gain insight into how a language works, they are meant to be
introduced in the classroom and, as such, are a somewhat artificial approach to vocabulary acquisition.
Native language learners acquire new words by listening and reading to language in context, lots of authentic
language, authentic language that, unlike metalanguage, communicates real-world information.

Native speakers listen to and read contextualized language every day. This exposure gradually:imbues
them with a thorough internal understanding of how a language works. Stephen Krashen in his research
review, The Power of Reading, feels the research supports massive comprehensible input of language (freely
defined as a lot of language at or just above the student's level) as a method to not only increase vocabulary,
but to improve other skills as well. Krashen cites free voluntary reading or reading for pleasure as a key
component in overall language development. Extensive reading, reading for pleasure, free voluntary reading
(or whatever you want to call it) has consistently been linked to language mastery; this includes all facets of
language from the basic skills of reading and writing to the more subtle grasp/of word meaning, use,
information, and grammar.

Looking at the data, as Krashen has done, leads us out of the classroomrand.into the world of reading.
The most practical pedagogical approach is encouraging students to read what interests them and to read
often. While not a classroom activity, extensive reading can be implemented in a school setting by
establishing student libraries stocked with a wide variety of books, magazines, and internet resources that
would interest young minds. Other factors crucial in establishing a productive extensive reading environment
include: a) furnishing materials that are at or just above student reading levels, b) not tying their extensive
reading to grades or evaluations, and c¢) giving students enough free time to access and use an extensive
reading library/reading room.

Why does the simple process of reading have such a salubrious effect on overall language
development? Reading recreates, more than traditional classroom exercises, the way language is encountered
in the real world. It is contextualized; that is; it is set in a schema of surrounding language which gives the
reader opportunities to discover both meaning and structure.

Take the following paragraph, for example:

The blixxet belongs to a family of vegetables famous for nutrition, but not
necessarily taste. Like other green vegetables, it is rich in vitamins B and C.While
not the tastiest-option.around, there are ways to «jazz it up.» One popular
preparation is to kllumper it in water. It must be kllumpered for at least 20 minutes
as, unlike leafy vegetables, the blixxet has to be tenderized a bit. Remove it from
the water, sprinkle it with sea salt, olive oil, and parmesan cheese, and you have a
tastyy nutritious/(not to mention inexpensive) side dish.

Blixxet and kllumper are nonsense terms, so we couldn't possibly ascribe a meaning to them as isolated
words. In areading passage, though, with surrounding context, we can learn quite a bit; namely, that blixxet
is anoun; it's'a green vegetable which is nutritious, cheap, but far from delicious. It is not a leafy vegetable,
but probably a stalk-like vegetable, perhaps with some similarities to asparagus, broccoli, or, maybe even
celery. Similarly, kllumper can be inferred to represent a verb, a cooking process, probably boiling or a
method similar to boiling which involves hot water.

In a paragraph of under 100 words we can learn a lot about unfamiliar language. If the paragraph were
extended, further clues would be furnished to the reader because of the recursive or redundant nature of
language—terms are often repeated with supplementary descriptive material which gives readers even more
insight into the passages. In addition, parenthetical information is common in discourse; e.g., /...the blixxnet,
a fibrous, green vegetable grown in Asia,...][...the blixxnet (a fibrous, green vegetable grown in Asia)...]and
this, too, defines, clarifies, and enlightens. So, without knowing certain aspects of language, extensive
reading serves as a self-actuated education tool which builds our surface and deep knowledge of the
language, often without us even being conscious of it.
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A view which very closely resembles noticing is consciousness raising (C.R.). Jane and Dave Willis
identify among C.R.'s characteristics:

The attempt to isolate a specific linguistic feature for focused attention. From the wealth of language
data to which learners are exposed we identify particular features and draw the learners' attention specifically
to them.The provision of 'data which illustrates the targeted feature'. It is our contention that this data should
as far as possible be drawn from texts both spoken and written, which learners have already processed for
meaning, and that as far as possible those texts should have been produced for a communicative purpose, not
simply to illustrate features of the language.

The requirement that learners 'utilise intellectual effort' to understand the targeted feature. There is a
deliberate attempt to involve the learner in hypothesising about the data and to encourage hypothesis testing.

Newspaper articles, if chosen well are not only a useful source of collocations, but should be ofinterest
to my students. Recognising that the students read the news on a daily basis, the content should be
stimulating, relevant to the students' lives and also not too difficult to understand as the content crosses over
cultural boundaries. Following from this, the collocations students find in this type of text should be useful
for future recognition when reading similar stories within the same semantic field.

Before continuing with newspaper articles, I must point out that I do not want to dismiss in any way,
other forms of written and particularly spoken text. They all can be collocationally rich, speech especially in
semi-fixed expressions and multi-word adverbials which are essential for improving speech as Lewis points
out in Teaching Collocations. A balanced diet of text is needed but in.this particular case, I see newspaper
articles as a way my students can learn essentially on their own.

Lastly concerning newspaper articles, they are authentic text, and being so we can provide learners with
the language as it naturally occurs, seeing beyond sentence level at how it behaves according to the discourse
functions with-in it.

Spoken language, of course, is different from written language. Oral discourse is temporally fleeting,
full of stops and starts, errors and other idiosyncracies that don't appear in formal writing. There is still
context, redundancy (perhaps more than writing) and descriptive or parenthetical clarifiers.

«...that Professor Black drives me crazy...he's my history prof...a real hard
case, nobody gets an «A» or even a smile... no matter how hard I work, I'm gonna
get a «Cy...nothin' higher....»

The listener didn't know who Professor Black was when he encountered the speaker, but in 10 seconds
the listener had discovered quite a bit about Professor Black. If not, at least the speaker's opinion of Professor
Black. An argument can be made~that oral English is too informal, functional, and fleeting to build
vocabulary the way reading can. Certainly vocabulary can be acquired orally by the Direct Method (Socratic
Method) of asking a question and receiving an answer. For vocabulary building, this would entail asking the
meaning or translation of a word, and then using it immediately in meaningful context. While informal oral
discourse often involves limited everyday concerns, extensive reading offers page after page of language—
punctuation, syntax, semantics, morphemics—on a variety of topics, all permanently contextualized on a
page or a screen.

Reading/vocabulary building modules in English as a Foreign Language still tend to over-emphasize
short passages followed by traditional vocab exercises. While many of these exercises, whether they be fill-
in-the-blank; multiple choice, or even more entertaining ones such as crossword puzzles, can be helpful in
expanding both active and passive vocabulary stores, it's extensive reading that research cites as the single
most importantfactor in developing overall language mastery. Cause reading is a self study exercise, as we
know students learn best when they drill on what they have learnt in the class.

All in all, in my own experience with school children I try to encourage my students to read more. Nev-
ermind, whether it is a book, newspaper, magazine or an internet article. All of them have positive effect on
their language studies and learning mood. As a proverb says, there cannot be bad students, there can be bad
methods of teaching. Of course it’s very obvious that reading has never been most interesting part of learn-
ing, but it’s the most practical. For that reason we try encourage reading books by telling students stories
from the book that we had prepared before the lesson and read from it highlighting the name of the book. It
cannot be inscopisious by students vision. And in near future you can see the result of mastering vocabulary
in their writing and speaking.
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AFBLIIIBIH TiTIHAE €63 0AHJIBIFBIH JAMbBITY/IbIH KAJIIbI K0J1aPbl

Makana arbUIIIBIH TiTiH MEHIepyAeri Co3iK KOPABIH IaMy JKoHe KOJIAHBICKA SHTi3Y MKOJIAaphIH ‘MbIcajiap
apKbUTBI ama bl OKBITBIIATHIH jKaHa CO3IEPAiH AYPHIC TAaHJATYHI, OHBIH KOJIaHy XKOHE JaMBITy o/IiCTepi MEH
Kypajjapsl MbIcaniapMeH kenripinreH. COHBIMEH KaTap AaMBITy >KOJIApBIHBIH MBICAJIaphl _FaHa eMec,
OKYIIBIHEIH €CTe CaKTay KalijdeTTepiHe ocep eTeTiH HakThl (akropyap kepcerinreH. CoHpai-ak Cce3Mik
KOPIbIH JKaTTay apKbUIbI eMecC, YFbIHY, oJeOueTTepAe OKy JKoHe jkaz0aimia >XymbicTapia KOJJIaHy
MaHBI3ABLIBIFBI TYCiHAIpinren. KopbiTa kenrene, co3aik KOpabl ecTe cakTayblH eH THIMIIKOJIBL KiTal OKYy
apKbUIbI YFbIHA TAiIanaHy 5K0Nbl eKEHAIT 1oIeNACHIeH.

B cratbe PACKpPBIBAKOTCA OCHOBHBIC ITOAXO0/AbI K Pa3BUTHUIO CJIOBAPHOI'O 3amnaca B USYUCHUU AHTJMHCKOTO SI3bI-
Ka. Beimenenst IIyTH U CPEACTBA K 06y‘IeHI/IIO CJIOBApHOTO 3amaca O6y‘laeMOI‘O C IIOMOLIBIO YTCHHS. HpI/IBe-
JCHBI IPUMEPHI HE TOJIBKO Pa3BUTUA CJIOBAPHOTO 3araca B OBJIAICHUN AHTJIMIICKOTO SA3bIKa, HO U KOHKPETHBIC
(baKTOpI)I BJIMAHHUSA Ha JOJITOBEYHOCTD 3aKPEIUICHUS CJIOBAPHOIO 3allaca B MaMATH 06y1{aeM0r0. HpO&HaﬂI/I?)I/I-
POBaHbI METOJIbI CIIOCOOBI 3aITOMHHAHUS U OCMBICIIEHHUS CJIOB B UTeHHH. B crarhe BBIZICJICH pAZ BOIPOCOB,
CBA3aHHBIX C PA3BUTUEM U UCIIOJB30BAHUEM CJIOBAPHOIO 3araca B 3allOMUHAHUN U OCMBICJIEHUHU CJIOB B 4YTE-
HHHU.
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