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Concreteness and complexity as necessary requirements to determine
goals of teaching foreign languagein non-linguistic university

The paper discusses the problems of the higher education system, and particularly the quality of the fofeign
language specialists training in Kazakhstan. The authors note that the ongoing changes in all splieres of
society's life affect the current trends in the development of higher professional education, amongéwhich the
leading principles in the sphere of foreign-language education can be named the continuity, interactivity and
humanization. The realization of them is not researched properly. One of the possible reasons for this isithe
lack of specificity in setting goals and objectives for foreign language teaching at a university fwhichlentails
uneven disclosure of goals through the content of training. As a result, there is a discrepariey,between the
goals of foreign language teaching at a university to the general goals of higher professional edueation, as a
consequence it might appear incomplete correlation of the content of instruction at the subjeet andygeneral
educational levels. In their study, the authors substantiate the need for a complete and specific presentation of
the objectives of foreign language teaching in higher school programs for non-linguistic Specialties and
present the results of the analysis of typical foreign language programs in nonslinguisti¢,specialties. They also
offer the author's vision of setting goals for teaching a foreign language, takinginto account the principles of
completeness and concreteness.
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Occurring changes of all spheres society are caysediby mternal social — economicreasons and process of
Kazakhstan integration into the world cultural and €ducational space thathave a certain influence on up-dated
trends in development of higher professional edueationywhich among leading of foreign-language education
sphere are continuity, interactivity and humanization.

Up-dated stage of development sg€ietyypresimes changesof requirements for quality of training
specialists in Kazakhstan: Kazakhstangsogiety needs specialists, who are capable to constant renewal and
pick up its intellectual and cultural potentialjjerientation of world professional and educational space, and a
creative upsurge in professional activity-field.

Social order of higher prefessional education raises importance of discipline «Foreign Language», and
determines need for serious linguistic’training of universitygraduates, which is manifested in aconfidence
knowledge oflanguage assa. medium of communication in general cultural and business space.

In modern conditions fereign-language communication becomes an essential component for specialist’s
future professional, activity, therefore role of «Foreign Language» discipline increasesin non-linguistic
faculties of high€r education institutionssignificantly. The state educational standard of higher professional
education requites consideration of professional specifics in study of foreign language, its focus on
implementatiomyoftasks forgraduates’future professional activity.

Requiregmefits of modern society and social order of higher professional education affected to
importancestudying foreign languages significantly and determined necessityofserious linguistic training of
univefsity graduates, who are manifested confident knowledge of language as a medium of communication
in‘general cultural and business space [1; 60].

IHis known that confident possession of a foreign language as a communication tool implies ability of
formation to solve a wide range of communicative tasks to achieve goals of professional interaction, as well
as a complex of intellectual, creative, evaluation skills and moral characteristics, which are necessary for fur-
ther personal and professional growth and active participation in community’s life.

At the same time, as practice has shown that level of language training of university specialists doesn’t
provide development above assigned range of abilities to the fullest measure. There was an urgent need to
take look newly at learning process and teaching a foreign language in general and particular.

Unfortunately, teaching a foreign language in non-linguistic specialties with considering students’ pro-
fessional orientation is still unsatisfactory.
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One of the possible reasons for this, it’s the lack of specifics in setting goals and objectives for teaching
a foreign language at university, which entails uneven disclosure of goals through content of teaching.

As a result, there’re discrepancy goals of teaching a foreign language at university in general education,
as a consequence, incomplete discrepancy of teaching content in subject and general educational levels.

All this points indicate imperfection of university curricula in a foreign language as competent special-
ists solve issues of implementation needs of society. Content of teaching a foreign language have to contrib-
ute realization of general goals at university education.

Higher education aims to provide a system of knowledge in a specific field, and form an individual on
the basis of universal and national values, provide highly cultured, intelligent specialists of appropriaté quali-
fications. Content of teaching consist set of education purpose, therefore, constructing content of academic
subject, it is necessary to specify objectives of teaching for this subject.

Defining goals of teaching a foreign language, it is necessary to take into account how we will teach,
what knowledge and skills students will possess. Functional varieties of language play a deeisive role deter-
mining content of teaching foreign language in field of higher professional education. Mainlygteaching of a
foreign language in a non-linguistic institution means mastery sublanguage of specialty.

In this regard, we presume that determining goals of education for count to take iafo account «principle
of contextual correspondence» [2; 86], which learning language is consistent withgsocialtgontext dictated by
learners communication needs. That is why compilers of programs shouldgeoordinateigoalsyand content of
teaching context of learners’ future professional activity, which will increase significantly with their motiva-
tion to learn a foreign language.

Thus, concretization objectives of teaching a foreign language imply:

1) Determination of functional significance in a foreign language as the basis for content of teaching;

2) Compiling a list of knowledge, competence and skills“hat néed to be mastered at every stage of for-
eign-language teaching.

Many educators argue that concrete materials help studénts «think, reason, and solve problems». How-
ever, this unconditional endorsement includes a set of ampliciassumptions about the concrete materials
themselves, the context surrounding the use of concrete matenials, and of the type of instruction (if any) that
is necessary for students to learn from using concretg matesials,

When choosing concrete materials for classroom use, the research and theory presented here suggest
that simple, bland materials may assist students*#focusFén deeper mathematical structures better than will
«realisticy materials. Furthermore, bland materials may allew students the flexibility to assign new meanings
to the materials as their concepts changedMatenialsfthat are designed in the image of real-world objects can
be downright distracting to students afid c¢an draw their attention to superficial characteristics or irrelevant
associations. For this reason, such materials ‘may be especially problematic for students who have attention
difficulties, such as those diagno$ed withyAttention Deficit Hyperactivity Disorder (ADD/ADHD). If realis-
tic concrete materials are all that,is‘available in a particular classroom, then the educator may need to provide
students with supplementary instfaction on how to think about the materials and how to decide which infor-
mation is relevant versusmireelevant, as educators and tutors often do.

We are enjoined(by the principle of concreteness to teach more by example than by precept. When we
give explanationsgie should illustrate these by striking and vivid examples embodying the point of theory
which is the subject of our explanation. One example is generally not enough; it is by furnishing several ex-
amples bearing oh,the same point that we cause the student to grasp that which is common to them all.

But this i$notienough: the examples themselves may vary in concreteness; therefore we should select
fogour purpése those which demonstrate in the clearest possible way the point we are teaching, which tend
to form)the'closest semantic associations. We should utilize as far as possible the actual environment of the
student.

These four manners are given here in what is generally their order of concreteness; it is interesting to
note b this connection that translation is not nearly so ‘indirect’ or ‘no concrete’ as the extreme «direct
method» have led us to suppose.

It is for the teacher to judge under what conditions each of these four manners of teaching meanings
may be appropriately used.

Specification of learning objectives helps understand clearly what we try to teach, also check how far
we’ve progressed in resolving set goals. On the contrary, blurred goals of learning don’t direct students'
minds to achieve expected results of teaching, moreover, they generate illusion of mastering all kinds of lan-
guage and various forms of skills during time are allotted by program. Impossibility of realization such ex-
pectations lead to a loss of interest in learning and disbelief in their capabilities [3; 84].
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Since the last third of the last century, especially after emergence of the Common European Framework
of Reference for Languages, which is recognized as goal of teaching foreign languages (including English)
for any purpose and in all types and kinds of educational institutions is development of learners’ foreign and
speech communicative competence.

Promotion of a foreign and speech communicative competence as a learning goal gives too general
formulation for this goal. There isn’t specific answer to rank questions: what kinds of speech activity should
be taught in this or that case, what spheres can be developed communication after termination of a specific
language course, what communicative roles have to be spoken graduates of a one or another university, who
have received this or that specialty, using language, which they studied in their professional activities, &tc.

In particular, all these aspects are necessary to specify purpose of teaching foreign-speech communica-
tive competence in field of English-speaking business communication. Task of such concreteness 18uational
restriction of goal. If we have no limits, i.e. we just formulate goal as teaching of English-speaking commu-
nication skills in field of communication, specific tasks of teaching will become catchall‘practically, if. it
isn’t really achievable. This is due to nature of English language, which is a peculiar language,'Se everything,
which is available in English and in communication on it can relate to communication.df this, is‘tue (afore-
mentioned work was proved validity of this statement), then when we teach business English, must be
learned to everything that exist in the language. Such teaching is unrealistic for any coursejtherefore there is
a need to limit goal.

This restriction is achievable at a support on two basic positions. The'first position, which gives possi-
bility to limit goal, connected with professional orientation in teaching non-native,language of those learners.
First of all, who study it for using in their future professional and labor Werk. Professional orientation as
main reference point in teaching language for such students has leng been récognized universally in both
domestic and foreign methods. As a result, building teaching on basis‘ef professional orientation, student has
a so-called specialized bilingualism, i.e. kind of communicative, competence allows you to communicate
mainly on matters of professional interest.

It is known that programs of foreign language for Umiversities with non-linguistic specialties of main
goal are practical language skills. As it is known, in gpsyeholegy goal is understood as a conscious image of
future outcome action. This gives base to formulate goal) in"the context of teaching foreign language as
planned result of teaching deliberately and language and culture of learning.

In foreign language programs for univgrsitieshof ‘mon-linguistic specialties have main goal, which is
practical language skills.

Analysis of standard programs has'shown that, unfortunately, purpose of teaching foreign language at
university is clarified superficially and oftenjleads ability to read general and professional literature in order
to extract necessary information,.communicate on general and professional themes, formalize business doc-
umentation in foreign language, al§e eonduct correspondence of personal and business nature, be able to de-
sign and present scientific m@tetials at international conferences.

In this regard, it should be moted that higher education programs approved by the State Education-
al Establishment of th¢ Kazakhstan Republic don’t clarify educational purpose, which are identified in some
programs as increase\ef level by students’ general erudition, there aren’t educational and developmental
goals.

Realizatiomof edugational purpose assumes students’ formation of correct view about language as pub-
lic phenoméfon, which provides development of logic thinking. Major volume of original specialized litera-
ture.as well ds variety of regional geography contribute expansion of professional horizons of students and
glaboration their skills to assess presented information of literature really.

Actually, achievement of educational goals in foreign language as an academic subject has enormous
poténtial. Different aspects of students’ education are active life position; respect culture, historical and spir-
itual'walues, science achievements of other peoples; general culture of interpersonal communication; cogni-
tive activity; ambition for self-education; aesthetic perception; artistic taste; conscious attitude for mastering
foreign language as medium of communication, knowledge and self-improvement.

Achievement of developmental goals means harmonious development of student’s personality, which
includes: development of intellectual activity, intellectual initiative, creative abilities of student's personality,
development of thinking, development of skills to think logically and critically, development and improve-
ment of all types of memory, attention, imagination, speech communicative opportunities, development of
cognitive abilities (see Table).
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Table
The correlation between learning goals, skills and their functional significance
Aims Skills Functions

Educational 1) ability to realize written and 1) establishment and develop-
oral communication in a foreign | ment of personal and business con-

language; tacts, planning of mutual actions ;
2) ability to understand content 2) search for necessary dnfor-
of general and professional texts in | mation of a general and professional

a foreign language; nature

3) ability to realize self- 3) formalize and pfovide scien-

educational activities (ability to | tific and professiosal information;
work with literature, compile a bib- | participate in the international confer-
liography, design and submit scien- | ences.

tific and professional information, 4) conducting crossscultural dia-
etc.); logue in persenal“and business con-

4) ability to apply regional and | tacts
linguistic-cultural knowledge in
oral and written communication
Instructional 1) ability to manage emotions, 1) impaet”on thoughts, feelings,
reconstruct verbal and nonverbal | behavionof interlocutor for achieve-
behavior according to developed|[yment of the greatest understanding,
communicative situation; creation of a favorable background

2) ability to vindicate beligves; W/ \communication;

3) ability to perceive, foreign 2) ability to independent judg-
culture; tolerance. ments; ability to make right moral
choice;

3) exchange cultural experience,
outreach own culture and respect to
foreigner.

All these goals are determined by professional communication and cognitive needs of specialist with
particular profile. In accordance with these goals, a full-fledged professional speech activity in a foreign lan-
guage assumes possession of ceftain linguistic material with skills and abilities to operate this material in
process of speaking, writing diStening and reading.

As defined by didacties, development of curriculum requires an integrated approach to objectives of
learning, which «... requifes, the introduction of all aspects as components of goal «equal rightsy. ... «Equal
rights» doesn’t mean [uniform distribution of time for all aspects, but means their equality only in terms of
significance for fefmation of students personality» [4; 300].

Consequently, knowledge and skills are written in programs of higher professional education isn’t
enough to form ‘Specialist and especially personality. Complex implementation of all goals can be imple-
mented ofily with clear formulation of skills, which should have each goal, also determining functional sig-
nificance 'of cach skill reflects functions of language in society life. Functional significance of skills contrib-
utes more complete disclosure functions of academic subject and its role in education system. Representation
ofisKills and their functional significance corresponds to didactic requirement, which is shown to formulation
of goals: content, dismemberment, and grouping [5; 50].

Considering need of complex approach is selected contents of university programs, in table we tried to
present correlation of learning objectives, skills acquired by students in process of teaching foreign language
at university and functional significance of these skills [6; 101].

Since one of the didactic principles constructing content of education is principle accordance to compo-
sition its elements in goal of education, it is necessary that these goals and content of education will be corre-
lated with each other in programs and textbooks and reflected requirements of government education stand-
ard. Nowadays, lack of correlation between elements within educational and methodological complex
(EMC) reduces significantly their effectiveness of teaching. Today, in non-linguistic universities educational
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and methodical complex has a narrow pragmatic direction far from declared, for example, in document
«General European Possession in Knowledge of Foreign Language» requirements that would contribute to
development of all necessary skills for implementation of intercultural communication in professional envi-
ronment.

Analysis of modern foreign language programs for students of non-linguistic specialties has revealed
inconsistency their content solving problems of preparation competent specialists in field of intercultural
communication. Programs don’t reply requirements of government education standard in the field of higher
professional education, there is error between goals and content of programs with objectives and content of
higher education.

For solving this problem can be offered complex approach to the construction of curricula can b&\pro-
posed, one of the characteristics is correlation of goals in all components of EMC in foreign language. Dis-
crepancy between objectives of program standards and teaching books don’t allow us substafitiate contentof
teaching programs logically, which are presented for teaching specialists by requirements. At,such statement
of question educational discipline doesn’t carry out its function of expert’s preparation with St characteris-
tics.

Experience of teaching foreign languages shows, if even goals of textbooks andteaching books are
adapted goals and objectives of curriculum, factual material isn’t sufficient to realizéygoalgyof higher educa-
tion. This is forced teachers to use additional materials to achieve goal.

Thus, observance of requirements to concreteness and complexity setting goals in foreign language
teaching provides an exhaustive establishment of goals teaching foreigmlanguage at university and deter-
mines place of this academic discipline in system of higher professional education. Concrete and complex
presentation of goals don’t only optimize learning process, but alsodmply expansion of content teaching for-
eign language, which is important for training of competent specialists:
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K. Tneyxanona, /I.E. Abnukeposa, E.1O. I'eiimOyx

TisgaiKiemec K00-1a meTes TLII OKbITYAbIH MAKCATTAPbIH AHBIKTAaYy1a
MiHJeTTi TajanTap peTiHaeri HAKTBUIBIK MeH KelleHiTiK

Makana >xorapbl OimiM Oepy >KyieciHiH mnpoOieManapblH KapacThIpyFa apHaifFaH, [oipek auTcak,
Kasakcranzaarsl 1eresn TiIi MaMaHIApbIH Jaspiay CalachblHbIH CYPaKTapbiH 3epTTey. ABTOpIAp KOFaMHbIH
6apJIbIK OMip CYypy OpTachIHAAFbI OOJBII KATKAH ©3repicTep, acipece mieTen Tiae OutiM Oepy canachiHIarbl
JKETEeKI peTiHAe Ky3ere achlpyiapbl aca OalKaaMaHTBIH Y3AIKCi3/iK, MHTEPAKTHBTUIIK IIEH i3TUICHIIpY
KarulaJIapbIH JKOFaphl KociOn Oinim OepymiH naMy/IblH 3aMaHayd OarbITBIHA acep eTyiH eckepTeii. OChIHBIH
GacTel cebenrepiHin Oipi peTiHAE KOHE OKBITYIBIH Ma3MYHBI apKbUIBI MAKCaTTapbl OIpKeNKi eMec amryra
amaphIll COFAaTBIH JKOFaphl OKY OpPBIHIA IIETEN TLTIH OKBITYIBIH MaKCaThl MEH MIHJACTTEpiH Oenrijeyeri
HAKTBUIAY/bIH JKOKTBIFbI O0JIbIN Tabbu1aabl. HoTmokeci petinae orapbl OKYy OpBIHIA MISTEeN TiliH OKBITYIbIH
MaKCaTTapbIHbIH JKOFaphl KaciOu OiniM GepyaiH jKaimbl MakcaTTapblHa COWKec eMecTiri GaiKasiaibl, HAKThI
alTKaHJa, OKBITYJBIH MaKcaThl IOHIIK >KOHE JKaimbl OUTIMAIK IEHreisepie TONBIK €MEeC KaTbICTHIFbI.
ABTOpIap €3 3epTTeyiepiHIe TUIAIK eMeC MaMaHJABIKTapfa apHaJlFaH JKOFapbl MEKTENTepIiH
OarqapraManapblH/a OIeTell TUTIePiH OKBITYIBIH MaKCaTTaphIH TOJIBIK )KOHE HAKTHI KOPCETYMIiH KaKeTTUIITiH
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nonesnneiini. COHbBIMEH KaTap Oojap TOJBIKTHIPY MEH HAKTBUIBIK KaFMJAJapblH €CElKe ana OTBIPHII, IIeTel
TiJIH OKBITYJBIH MAaKCATTaPbIH KOPCETYIIH aBTOPJIBIK KO3KapacTapblH YChIH/BI.

Kinm co30ep: nier TilliH OKBITY, XOFapbl KaciOM OiniM, Y3OIKCi3aiK, ©3apa 9peKeTTeCTiK, i3rineHipy, TiIiK
eMec MaMaHIbIKTap, KOMMYHHKATHBTIK KY3bIPET, Ceiliey opekeTi, ()YHKIHOHAIIBIK MOHI, AUIAKTHKAIBIK
KarupaTTap, OUTIKTI MaMaHzap.

I" K. Tneyxanoga, /I.E. A6aukepona, E.1O. I'elimOyx

KoHKpeTHOCTh H KOMJIEKCHOCTH KaK He00X0AuMble TPeOOBAHHS K OINpe/ie1eHUI0
ueJieil 00yyeHHs] HHOCTPAHHOMY SI3bIKY B HeSI3bIKOBOM BY3e

CraThsl TOCBSIIICHA PACCMOTPEHHUIO IPOOIEM CHCTEMBI BBEICIIETO OOpa30BaHMS, a HWMEHHO #3YUCHUIO
BOIIPOCOB Ka4yecTBa MOJTOTOBKH CIIEIMAINCTOB MHOCTPAHHBIX S3bIKOB B Ka3axcrane. ABTopaMi OTMEUEHO,
YTO NMPOUCXOJIIINE M3MEHEHHS BO BceX cepax KM3HHM OOIIECTBAa BIMSIOT Ha COBPEMEHHBIC TEHICHHUN
Pa3BHTHS BBICHIETO NPO(ECCHOHATEHOTO 00pa30BaHMsl, CPEAN KOTOPHIX BEAYIIMMH B cepe AHOSIBIIHOTO
00pa3oBaHus SBIAIOTCA MPHHIMIIBI HENPEPHIBHOCTH, HHTEPAKTUBHOCTH U TyMaHH3alUid,  peannsanus
KOTOPBIX He Bcerzia HabmoaaeTcst. OTMeYeHO, YTO OJJHOH M3 BO3MOXHBIX IIPHYHH TOTO SIBISIETCA)OTCYICTBUE
KOHKPETHKHU B TIOCTAHOBKE LieNieil M 3amad oOydeHUs MHOCTPaHHOMY sI3bIKYy B BYy3€, ATo BlieueT 3a coOoit
HEPaBHOMEPHOE pacKphITHE Lened depe3 coiepxkanue oOydeHus. B[ pesylbrafe |Habmofaercs
HECOOTBETCTBHE IeJied 00y4eHUsI HHOCTPAaHHOMY SI3BIKY B By3€ OOIIHMM LEJISIM BBICIIETO MPO(hECCHOHATEHOTO
00pa3oBaHUs; KaK CIIEACTBHE — HEMOJHAs COOTHECEHHOCTh COJepKaHMs OOydeHWs Ha IpeAMETHOM
1 001eo0pa3oBaTeIbHOM yPOBHSX. B cBOeM HcciteoBaHMN aBTOPBI 0OOCHOBAJIM HEOOXOIMMOCTH ITOJIHOTO
¥ KOHKPETHOTO HPEJICTaBICHU Iieeil 00ydeHHsT HHOCTPaHHOMY SI3BIKY B IPOrpaMMax BBICIIEH IIKOJBI JUIS
HES3bIKOBBIX CHELHUATbHOCTEH M MPeACTaBUIN PE3YNbTAaThl aHAK3a THHOBBIX MPOIPaMM MO MHOCTPAHHOMY
A3bIKy Ha HESI3BIKOBBIX CIIELHATIBHOCTAX. Takke MMM MPEATIOKEHO aBTOPEKOE BUJCHUE IOCTAHOBKH Iieieit
00yueHHUs] ”THOCTPAHHOMY SI3BIKY C yIETOM IIPUHIUIIOB MOJHOTHI U KOHKPETHOCTH.

Kniouesvie cnosa: obyueHne HHOCTPAHHOMY SI3bIKY, BbICLIEE IPO@PEECHOHANIbHOE 00pa30BaHKe, HEMIPEPHIBHOCT,
VHTCPAKTUBHOCTb, TyMAaHM3aLls, HEA3bIKOBBIC CHEIUAIBHOCTH,| KOMMYHUKATUBHAs KOMIICTCHLUS, peyeBas
JESTEeNbHOCTD, (DYHKIMOHATIBHAS 3HAYUMOCTb, IMAKTHYSEKKE ITPHUHLUITI, KOMIICTCHTHEIE CIICIIAANCTEL
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