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Pedagogical heritage of ethnic values in the process of self-education

Modern ethno-pedagogical education is aimed at solving a number of problems: thé'entryaof a future teacher, a
university graduate into society, his productive adaptation and successful self-realization®in a®multicultural
space; promoting the development of his professionalism and self-trait; ensuringfthes,eentinuity of generations
in the transmission of ethnic value system. This, in turn, requires the content filling offuture teacher’s profes-
sional training by the formation of the professional and pedagogical selfsedueational competence of future
teachers with special knowledge, that contributes to the professional and ethiealdevelopment of his personality,
the formation of ethno-pedagogical competence, his readiness for activities,based on ethical norms of relation-
ships in a particular ethno and a multicultural environment. Today,in‘public consciousness and activity, the
human factor is justified as the determining factor in solving medern problems, and therefore the idea of a
person's intrinsic value, the need to respect his personal dignity, spiritual experience, ethnicity, ethno-social
role, rights to uniqueness, and to choose the path of coghition,and fife is discussed.

Keywords: professional pedagogical self-educationyethno-pedagogical competence, ethnic competence, peda-
gogical competency, “qualifications”, self-education, ethni€ values, the worldview of an ethnic group, life ac-
tivity and inherent value.

Introduction

In modern Kazakhstan, a new edugation system, focused on the global educational space, is being formed.
The transformations taking place inghe’modern rapidly changing world, due to scientific and technological
progress, predetermined the emergence of a trend to a dynamic change in requirements for a person as the
main productive power, that is;,for a person as a worker. “In its turn, changes in the social relations system
affect education and péquire'to be mobile and meet challenges of a new historical stage, and it must correspond
to the needs of the ecopomy as a whole”. In the context of the growing tendencies of globalization process of
the world community apd'modern education openness, there is a problem of the erosion and devaluation of
traditional values system of ethnic groups, the collapse of the existing mechanism of ethnic socialization of
generations, and as a result, the displacement and oblivion of ethnic traditions, history, and culture.

The desire of Kazakhstani society to stabilize interethnic relations, to strengthen friendship between peo-
ples, and to improve educational work on preparation the young generation for social interaction with repre-
sentatives of different nationalities is dictated not only by its multi-ethnic and multi-confessional composition,
but also by the integration of a sovereign state into the global educational space.

The orientation of the educational policy of the Republic of Kazakhstan to the democratic development
of a multiethnic state, to the formation of competencies linked with solving specific problems, including the
training of a multicultural personality, sets for the system of professional training of pedagogical staff some
socially important tasks: saving and transmission of national, spiritual and moral foundations of society. The
solution to the problem of training a multicultural personality is directly dependent on the level of ethno-
pedagogical competence of teachers, who are due to train new generations of the future society.

Experimental

It is determined by a set of general (description, content analysis, comparative and system analysis, gen-
eralization) and special (historical, pedagogical, cultural, literary) methods. The complex of these methods
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within the framework of an interdisciplinary approach to the study of the problem made it possible to fully
reveal the specifics of ethnic values formation in the training of future primary school teachers through self-
education.

Results and discussion

Reforming the higher education system in a democratic Kazakhstan requires a competency-based ap-
proach to solving the problems of training future primary school teacher. At the moment, the education system
in Kazakhstan is considered as the most important structural element in the process of revival, saving and
further development of the ethnic group’s culture. In the conditions of our republic, the strategy for the devel-
opment of the state education system is aimed at the formation of a trilingual ethno-cultural school, functioning
in the context of personality-centered educational paradigm, with an intention to universal human values
through ethnic culture.

According to M.G. Kharitonov, ethno-pedagogical knowledge helps future teachers to become familiar
with the accumulated collective experience, its ideals, which forms cultural memory, folk memory, historical
memory and, ultimately, an active life position. This knowledge is also necessary for the formation of life
plans, the preservation and development of national traditions, the use of its spiritual values in the educational
process of the school. According to the author, ethno-pedagogical knowledge _is perceived not only as
knowledge of traditional pedagogical culture, although the latter is their mostimgortant,component, but also
as knowledge in the field of other disciplines necessary for the implementation 0ffull=fledged ethno-pedagog-
ical training of primary school teachers of the national school [1].

According to Kozhakhmetova K.zh., ethno-pedagogical knowledge is sueh knowledge, the essence of
which has cognitive and educational value in the pedagogical cultureefia particular ethnic group. It is largely
a reflection of the refracted, experienced, meaningful content of thesethfic/picture of the world in the structure
of individual consciousness. It became with a human societypwhen‘there was a need to pass on the hard-won
experience of survival to the nascent generations. We find the ‘author’s opinion about “educational influence
taking into account ethnic specificity”, which determines thie specific essence of the “ethno-pedagogical” phe-
nomenon as the closest for us.

Developing this idea, Kozhakhmetova K.Zh. ifithe camposition of ethno-pedagogical knowledge, notes
the objective presence of folk knowledge, where she distifguishes irrational knowledge (beliefs, omens, etc.),
along with rational ones. Consequently, ethno-pedagogical knowledge in its totality is represented not only by
theoretical (scientific and professional), but.also"ey individual and collective empirical experience. Refracting
in the problem of our research, ethno-pedagogical, in the sense of educational, give the content of ethno-ped-
agogical competence a huge semantic meantnag, which lies in the fact that the phenomenon under study is fully
realized through educational influeaces’and interactions between a teacher and a student, taking into account
the polyethnic specifics of the,educatiopal environment.

Consequently, one of the Tdieators of ethnic values is professional knowledge, where a special place is
given to ethno-pedagogical knowledge that is achieved through self-education. Therefore, there is every reason
in the structure of ethihospedagegical competence, considered in the context of professional education theory,
to single out a criterian? knowledge of the theoretical foundations of pedagogy and other related sciences.

A focus on self-leagning activity is an indicator of a cutting-edge, high-quality education system. Accord-
ing to L.N. Barenbaum (1997), it is impossible to teach a student self-learning activity — it is something they
must do on their own, based on their internal needs [2].

The need for self-education is a personal property of a person. The category of “self-educational culture
of personality” refers to systemic, integrative concepts. Self-educational culture can be interpreted as the most
important component of the spiritual and professional culture of a specialist in the social sphere, which includes
the “culture of professional and cognitive activity”, “culture of dialogue”, “information and computer culture”
of a specialist. It should be emphasized that vocational education has not only a social, but also a deeply
personal nature. No matter how the teaching staff of the university or its individual representatives want to
transfer knowledge, experience, skills, and techniques of professional activity to students, this process can be
successful only on the basis of a personal desire for a goal — to receive an education, profession, or specialty.
In this sense, vocational education acts primarily as professional self-education, the willingness of a particular
person to master and “appropriate” the world of the profession, to make it his own individual property [3].

Self- education leads to self-development. Self-development is already a specific activity for changing
and transforming oneself, when the initiative comes from the person himself, with him assuming full respon-
sibility for the transformations that are being made, which can be both positive and negative. The ability to
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self-development is a sign of a person's subjectivity, in foreign psychology — agentiveness. It is based on
arbitrary volitional actions to change one's personality, one's relationships, one's behavior [4].

Ethno-pedagogical skills and abilities are formed from already acquired ethnic, simple and complex
skills, and testify to the developed ability of the future teacher to use the available ethno-pedagogical
knowledge and skills in the most correct way in accordance with the prevailing circumstances. Ethno-peda-
gogical skills are based on ethno-pedagogical knowledge, knowledge from the field of ethno-pedagogy (tradi-
tional pedagogical culture and folk experience of education).

And this means that another criterion of ethnic values is a set of corresponding skills, manifested in the
possession of methods of managing ethnopedagogical activities. As we understand that it is not a simple
analogy with the structural components of professional readiness, since its content requires a specially
organized training in the vocational education system, while ethno-pedagogical skills, as their practical
application in practice, are also conditioned by the real social environment where different cultures interact.
And this component determines the nature of ethno-pedagogical activity, where the totality of knowledge in
the form of signs, schemes, theories, concepts is reflected in the process of activities of those to whom they
are transmitted.

The creative activity experience, as one of the characteristics of ethnopedagogical competence, is an
indicator of a future teacher's readiness to search for solutions to new problems, to creative transformation of
reality.

The experience of human relations is a system of motivational-value “amd <emotional-volitional
relationships. Its specificity consists of an evaluative attitude to the world, 0 aetivities, to people of different
nationalities, different religions, different views and beliefs. The culture«f feelings is a special phenomenon
that is a consequence of the ethnosocial development of a person. The@Xperignce of human relations, together
with knowledge and skills, is a condition for the formation of a SyStem of values, ideals and a person's
worldview, which, ultimately, affect the performance of a particulariactivity.

All these characteristics of ethnic values are interconnected. SKills do not develop without knowledge,
creative activity is carried out on the basis of certain knowlédgexand skills, experience presupposes knowledge
about the reality with an established particular attitude,fanthabout the activity that causes certain emotions,
provides behavioral skills and abilities.

The integrating link of the ethnic values of the future teacher, contributing to the implementation of the
totality of knowledge, skills and experience, is his professionally significant personal qualities, which create
the basis for successful pedagogical activitysby manifesting his needs and motives, and reflecting views, ideals
and beliefs. To such significant qualities of a future teacher, we include pedagogical humanism, pedagogical
optimism, kindness and love for childrényresponsibility and conscientiousness, honesty and justice, mercy and
compassion, tolerance and respect for people, and others.

Thus, the theoretical analysis ofithe’problem under study and the definition of the essence of ethnic values
and its features allows us to considerthe ethno-pedagogical competence of future teachers as an important part
of professional competence.

For the next step, itlis necessary to disclose the essence of the concept of “professional pedagogical self-
educational competengé”, we consider the definition “professional pedagogical self-education”.

A.M. Matyushkin‘egnsiders self-education as a productive process of human development, which is based
on cognitive needs. They cause in a person the need for constant, purposeful self-education, which does not
end upon achieving the result (the goal of self-education), but continues each time on a new round of productive
activity, forming new motives, generating new problems and searching for solutions. Productive activity is an
indicator of a person's ability to self-development and self-education, moreover, ... opportunities for human’s
self-development, acting as readiness for self-education, arise when a sufficiently high level of theoretical
development is reached and in the presence of motivation. A general indicator of the opportunity for self-
development and self-education is the formulation of a question and problem that determine the need for a
search, independent discovery or acquisition of new knowledge in the form of a self-educational system” [5].

G.M. Kodzhaspirova notes that self-education should be understood as “specially organized, independent,
systematic, cognitive activity aimed at achieving certain personal or socially significant educational goals.
Self-education is a system of mental and ideological self-education, which entails volitional and moral self-
improvement” [6].

Having studied in detail and conducted an analysis of all the above data, we came to the conclusion that
various researchers, giving a definition of the concept of “self-education”, almost unanimously, although often
using distinctive terminology, note that “self-education” is a cognitive activity carried out independently. And
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this is true, since “self-reliance is the most important psychological prerequisite for the implementation of self-
education” [7].

In the Great Modern Encyclopedia, self-reliance is considered as “one of the leading qualities of a
personality, expressed in the ability to set a goal, persistently achieve its fulfillment on his own, take a respon-
sibility to his activities, and act consciously and proactively, not only in a familiar environment, but also in
new conditions requiring non-standard decisions” [8].

By the interpretation of D.M. Grishin: “Self-reliance is a personality trait, which includes the readiness
to set a goal for the work, to determine its plan and content, to anticipate self-control and correction. Self-
reliance is formed and manifested in unity with self-confidence, self-control, decisiveness and responsibility”.
According to E.B. Yastrebova, self-reliance is a personality trait, which is manifested by the desire and ability
to master knowledge and methods of activity on his own and apply them in educational and practical work,
the purpose of which is to be prepared for professional activity. Thus, based on all the above data, in our study
we consider “self-education” as an independently carried cognitive reproductive-productive activity of a
person.

Analyzing the categories of professional and pedagogical competence, we found that a number of
researchers define it in close relationship with the concept of “readiness” for professional pedagogical activity.
So, for example, A. Khutorskoy notes that this concept includes a set of interrelated personality traits
(knowledge, abilities, skills, methods of activity), set in relation to a certain ¢ange of*ebjects and processes,
and necessary for high-quality productive activity in relation to them. The formatiohsof €ompetencies occurs
by means of educational content. Thus, the author understands by competence, first,’the general ability to carry
out practical activities; secondly, the readiness of the individual for activity, what'needs knowledge, skills, and
abilities.

Determining professional competence as the professional readingSs of the subject of labor (specialist or
staff) to perform tasks and duties of daily activities, K.A. Abulkhanova-Slavskaya named followings among
the structural components of the competence: objectively necessary knowledge, abilities, skills; professional
positions, where the orientation of the personality is important fo its formation, uniting the system of dominant
needs, values, aspirations, prevailing systems of meaning-forming motives, fixed life-goals, attitudes,
prospects, intentions, aspirations and active work t@, achigve them; individual psychological characteristics
(qualities) of a person that predetermine his persanalitystyle of activity, behavior of a specialist, which, being
internal stimuli, determines his need for active self-development, productive realization of creative potential
in work.

These theoretical conclusions indicate that their authors consider pedagogical competence as a result of
vocational training and reveal its content'as the'content of the “readiness” category, which includes knowledge,
abilities, skills in organizing varioug'types of activities, as well as professional and personal qualities necessary
to solve the tasks assigned to<im.

Professional training is.a “proeess of specialist forming a for one of labor activity areas, linked with the
mastery of a certain professionyJ he purpose of vocational training is the acquisition of vocational education,
which is the result ofsthe assimilation of systematized knowledge, skills and abilities and the necessary personal
and professional qualities)) That is, problems related to determining what a specialist should know in
accordance with the termis of reference, how he applies this knowledge in his professional activities, what
personality traits he should possess, so that knowledge and skills give the maximum result, are solved in the
process of professional training”.

During a professional training, if the teacher does not have certain knowledge, what could help him
achieve the new, previously unsettled, goals, then, most likely, the success of his professional and pedagogical
activity may be in doubt. The validity of this statement is determined by the fact that any subject area of human
activity, one way or another, is reflected in the knowledge system. The successful activity of the subject is
impossible without the formation of integral objects of consciousness of a synthetic nature. Integral objects of
consciousness, formed as a result of mastering knowledge about a certain area of reality, are a way of
combining external requirements for the activity of the subject and the subjective-personal value orientation
of a person.

In the formation of the educational services market, every teacher should have the right to build his own
strategy for professional growth, then it is likely that there was a situation, when the only form of advanced
training that fully satisfies the educational needs of a teacher would be self-education.

The study of pedagogical literature on the problem of self-education in school shows that secondary
school students, after graduation, still have little knowledge of the skills and abilities of self-education. For
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successful self-education, a certain level of mental development, cognitive activity and independence is
required. In school conditions, the process of self-education proceeds under the guidance and control of a
teacher and, basically, involves the formation of a person's skills of independent cognitive activity [6].

Preparation for professional and pedagogical self-education should be an integral component of training
future teachers in the process of acquiring higher pedagogical education. In turn, the result of preparation for
professional pedagogical self-education, we believe, should be the formation of a traditional ethnic culture in
future teachers. The successful formation of an ethnocultural personality includes student research work of
ethical orientation, which increases the effectiveness of the relevant training of specialists. A variety of
extracurricular educational work will help the formation of ethnic values of future teachers.

Conclusion

Thus, the formation of “professional and pedagogical self-educational ethnic competence” should become
one of the main goals, what we need to strive to in the process of professional training of future teachers with
higher education.

Methodological training of a teacher is one of the essential and necessary conditions for achieving success
in professional pedagogical self-education. On this basis, we include “knowledge of methodology fundamen-
tals” among the criteria for the meaning component of the structure of professional and pedagogical self-edu-
cational competence that we have developed.

The procedural component of the structure of professional and pedagogical $€lf-€ducational competence
includes the following criteria and their indicators:

- the ability to work on the information (the ability to search, collect apdyprocess information for the
assimilation of knowledge, as well as their storage and transfer);

- the ability to solve problems (the ability to identify the stagesq@fyproblem solving; the ability to solve
problems using analytical and heuristic methods);

- the ability to see an invariant in each pedagogical phemomgnon (the ability to determine in each peda-
gogical phenomenon: the components of the pedagogical process and to characterize them);

- the ability to understand the information at differentlevels of methodology (the ability to identify meth-
odological accents in various sources of information, thexabiity to expound the same information from differ-
ent methodological positions);

- organizational skills (the ability to outline the goal of the activity; the ability to determine the ways to
achieve the set goal; the ability to plan the procesS\of activity; the ability to control the results of activities and,
according to control data, to outline the coukse ofsfurther self-educational activities).

A theoretical analysis of the indigated prablem and the results of experimental work allowed us to con-
clude the followings:

- based on the analysis of the literature, in the system of key concepts of our research, the central place is
given to the categories of “pedagogical’competence”, “qualifications”, “self-education”, “ethno-pedagogical
competence”, “ethnic values?, the'€ssence of which is fully disclosed on the basis of cultural, ethno-pedagog-
ical, axiological, person-centered activity, system-activity approaches, since the core idea that unites their con-
tent and determinesgheir definition are the concepts of “professionally significant personal traits”, as well as
“knowledge”, “abilities” and “skills”;

- on this basis, in thescientific analysis we came to the conclusion, that the ethno-pedagogical competence
of future teachers is a set of integrative, professionally significant personal qualities, that contribute to the
implementation of relevant knowledge, abilities, skills and experience in professional activity in a multiethnic
educational environment;

- an expanded analysis of reference sources, official materials and documents, as well as an analysis of
studies on the preparation of future teachers for professional and pedagogical self-education, allowed us to
come to the conclusion that preparation for professional-pedagogical self-education should be an integral and
mandatory component of the training of future teachers at the university, and its result should be the formation
of ethno-pedagogical competence.
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C. KenecOexkoBa, [1. Mmranos, A.O. Myxamewkanosa, M. KycaiitHosa, T. AGuTtaeBa

O31ik OlTiM any yaepiciHaerM™THUKAIBIK KYHIBLUIBIKTAPABIH
NneJaRQr HKAJIBbIK MyPachl

Kasipri sTHoneaarorukaislk 0iniMJ@0TaMaK MyFaTiMHIH, YHHBEPCUTET TYJETiHIH KOFAaMMEH apajacybl, Ta-
ObICTHI OeHiMaeIyi KoHe KOIMOAGHNCTTL KeHICTIKTe ©31H-031 JKY3€ere achIpybl; OHBIH KOCiOHMIIri MeH ©3iH-e31
GaraayblH JaMbITYFa )KOpAeMAECYS STHUKAIBIK KYHABUIBIKTAp JKYHeciHle KpI3MET aTKapyaa yprnakrap cadax-
TaCTBHIFBIH KAMTaMachl3 €Ty MIHJIGELSPIH LIelyre OarbITTa FaH. by o3 ke3erinze Gonamak MyFaaiMHIH KaciOn
JTAWBIHJIBIFBIH OHBIH JKeKe QaCBIHbBIH KoCiON-ITHKAIIBIK JaMybIHa, STHONEArOrMKAIIBIK KY3bIPETTLTIMH KaJIbII-
TacThIpyFa, Oenrini 6ip PEHOMSICHH OPTAIarbl KapbIM-KAaTHIHACTHIH ATHUKAJIBIK HOpManapblHa HETi3AeNreH ic-
opeKeTKe NaibiHyQOITYbIHA BIKIIAJ €TEeTiH apHaiibl OintimMi Oap OoJarrak MyFamiMIep/IiH KciOH-TiearorukajbiK
031K OUTIM ANy KySBIPSPTLTINH KaJbIITACTHIPY apKBUIBI Ma3MYH/IbI TYPJE TOJTBHIPYABI Tajan ereni. byrinri
TaHJa KOFaMIBIK CaHA MEH ic-opeKeTTe afaM (aKkTOpPhI Ka3ipri 3aMaHFbl Mocelenep i menryie menrynr ¢ax-
TOp peTiH/e Her13uENTeH, COH/IBIKTAH iIIKi Haes KYH/BI.

Kinm ce30ep: kociOn TieqaroruKaibK 031K OLTIM amy, STHOTIEJArOTHKAJIBIK KY3BIPETTUTIK, STHUKAJIBIK KY3bI-
PETTINK, MearoruKajbIK KY3bIPETTUTIK, «OUTIKTITIKY, 631K O1TiM aly, STHUKAJBIK KYHABUIBIKTAP, STHUKAIBIK
TOMNTBIH TYHUETAHBIMBI, OMIPJIiK OCIICEHITIT KOHE a)KbIpaMac KYH/IbUIBIFBL.

C. Kenecbexona, I1. Mmanos, A.O. MyxamerkanoBa, M. Kycannosa, T. AGutaeBa

Ilenaroruueckoe HacJjieaue ITHHYECKUX LIEHHOCTEl B nmpouecce CaM006p230BaHl/Iﬂ

CoBpeMeHHOe ATHOIIEAarorniyeckoe 00pa3oBaHue HAIIPABICHO Ha PELIeHUE psAa 3a4a4: BXOXKIeHUe Oy Iyliero
YUHTEIs, BBITYCKHUKA YHUBEPCUTETA, B OOIIECTBO; €r0 MPOAYKTUBHAS aAalTalNs U yCIEIIHas CaMopean3a-
U B MYNBTHKYJIBTYPHOM IIPOCTPAHCTBE; COJCHCTBHE PA3BUTHIO €r0 MPO(PECCHOHAIM3MA U CaMOOICHKH;
obecriedeHre IPEeMCTBEHHOCTH TIOKOJICHHH B Iepeiade STHUUECKOH CHCTeMBI IIEHHOCTeH. DT0, B CBOIO OUe-
penb, TpeOyeT comepKaTelnbHOTO HAIOJIHEHHS NMPOoQecCHOHATbHON MOATOTOBKH OYIYIIEro YUHUTENIs IyTeM
(dopmupoBaHus MpodeccHoHaTbHO-TIEAarOTHYeCKOH  caM0o00pa30BaTEeIbHON KOMIIETEHTHOCTH —OYAyIINX
yuuTenel, 00JIalafolKX ClICHHaTbHBIME 3HAHUSAMHE, YTO CIOCOOCTBYET MPO(GECCHOHAIBHO-ITHIECKOMY pa3-
BUTHIO €0 JIMYHOCTH, (OPMHPOBAHHIO OSTHOIEJATOIHYECKOM KOMIETECHTHOCTH, €ro TOTOBHOCTH K

180 BecTHuk KaparaHgmMHCKOro yHusepcureTa



Pedagogical heritage of ethnic and...

JIESITEIBHOCTH, OCHOBAaHHOM Ha 3TUYECKUX HOpMax B3aMMOOTHOLIEHWH B ONpPENENEHHOM 3THOKYJIBTYPHOU
cpene. CeronHs B 0OIIECTBEHHOM CO3HAHUM M JESTENLHOCTH YeIOBEeUeCKUil (hakTop ompaBiaH Kak Ompere-
JA0IMI (aKTOp B PEIICHHN COBPEMEHHBIX IIPOOIJIEM, a CIIeIOBATEIbHO, U UCH BHYTPEHHEH IIEHHOCTH 4elIo-
BEKa, HEOOXOIUMOCTH yBaKaTh €r0 JMYHOE JOCTOWHCTBO, TYXOBHBINA OIBIT, STHUUECKYIO NIPUHAIICKHOCTD,
3THOCOIHAIBHYIO POJIb, IPABO Ha YHUKAIFHOCTH U BEIOOD ITYTH.

Knrouegvie crosa: HpO(beCCI/IOHaJ'IBHOG neaaroru4ycCckoe caM006pa303aHI/Ie, OTHOIICAJArorudcCKass KOMIICTCHT-
HOCTBb, STHHYCCKass KOMIICTCHTHOCTD, I€JAarorundcCKkass KOMIICTCHTHOCTD, KBaJ'II/I(i)I/IKaHI/IH, caM006pa3013aHI/Ie,
OTHUYECKUE IEHHOCTU, MUPOBO33PECHUC 3THHUYECKOU TpyHIIbl, )KUBHEACATEIIBHOCTD 1 HEOTHEMIJIEMAs IEHHOCTD.
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