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Communicative competence formation of students learning a foreign
language based on written electronic communication

The question of modern methods of written speech teaching is considered in the present article with the pur-
pose of forming the communicative competence of the students of the Faculty of Foreign Languages, the con-
cepts of writing, written speech, written communication skills. The model of teaching students of the faculty
of foreign languages in written communication is described and carried out in an electronic environment,
which is often limited only by writing traditional letters and neglected to electronic correspondence. Consid-
ering the features of foreign written communication competence, possible problems arising during the learn-
ing process were identified, as well as to find a solution to these problems in order to make the learning pro-
cess more effective. The authors presented approaches, principles, stages of the formation of a foreign
communicative competence in a foreign written communication in an electronic.environment. In this paper,
recommendations are given on developing a methodology for the formation of a communicative competence
in a foreign language in written communication in the electronic environment among students of the Faculty
of Foreign Languages, and a set of exercises is described, aimed at mastering the knowledge and skills of
each component of the above competence.

Keywords: methodology of teaching written speech, foreign communicative competence in written communi-
cation in the electronic environment, electronic correspondence, approaches to the teaching of written speech,
stages of the formation of foreign communicative competence, a complex of exercises.

In the recent years, the technique of foreign language education generally has been increasing the role
of written speech, due to the socio-economic requirements of modern society. Contacts between countries
are expanding at all levels of life, there was a need for regular correspondence in a foreign language (includ-
ing using electronic mail) compilation and execution of a variety of written documentation, exchange of in-
formation, advertising, conclusion of transactions, filling out questionnaires, registration forms, etc. The effi-
ciency and productivity of this interaction depend, first of all, on the level of possession of a foreign speech.

Constantly growing requests to the level of knowledge of a foreign language require a different ap-
proach to the search for new technologies, forms and methods of its teaching, ways of strengthening the mo-
tivation to study it in the absence of foreign-language communication [1]. The special importance of the real
issue opens in the light of thesimplementation of the policy of trilingualism in Kazakhstan. Mastering the
skills of creating foreign written texts remains the most problematic task at all levels of teaching a foreign
language.

The tendency in' the development of higher pedagogical education reflect a qualitative update of the
content of special‘and pedagogical training of a foreign language teacher, who knows his stuff perfectly,
knows how to_see the prospects of his professional growth, capable of analyzing the complex problems of
life, society, and nature. The teacher preparation of a foreign language is now viewed not simply as the mas-
tering of the basic course with some retraining in the future, but as an ongoing process of learning and im-
provement throughout the years of the teachers work, i.e. the teacher should be able to independently,
"through life" work on learning the language, support and supplement their knowledge and skills, develop
their’ communication and information culture.

The requirements put forward for the training of specialists in foreign languages, quite correspond to
those changes that occurred in the system of higher professional education at the present stage. «The
profession of the teacher IY requires the professional orientation of his personal abilities, theoretical
knowledge, methodical and psychological training, practical experience and constant creativity» which leads
to the need to develop the professional competence of a foreign language teacher. One of the important
components of the professional competence of a foreign language teacher is its communicative competence
in all types of speech activity.

Expansion of economic, political and cultural contacts, entering the international educational space
increase the social prestige of mastering written language in a foreign language, expand the scope of the
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letter in a foreign language. At the present stage of the development of society, the possession of a developed
written speech is required for the teacher of a foreign language both for providing the educational process for
teaching written speech of various categories of trainees, and for real communication in writing. In this
regard, the responsibility of higher education institutions for adequate training of students, who have a com-
municative competence in productive written language in a foreign language at a professionally-sufficient
level and able to support and improve the level of foreign-language written speech in the process of inde-
pendent educational activity, having the level of the native speaker as the final reference point.

In linguistic literature, a letter is understood as a graphic system, as one of the forms of expression, a
means to represent language with the help of signs and, finally, an addition to sound speech; means of
communication with the help of a system of graphic signs, which allows recording speech to save its works
in time and to transfer it at a distance.

Written speech is defined as the process of written expression of thoughts and how speech activity
associated with visible speech. Learning a letter is the formation of the ability to use the graphic and spelling
systems of the language to record individual words, phrases, sentences, record verbal speech with the help of
graphic signs.

M.A. Tatarinova notes that the training of the letter implies not only the training of graphics and
spelling but, above all, the training of written speech activity, i.e. the process of formulating'and expressing
thoughts, the ultimate outcome of which are fixed texts of various communicative-speech, genres and types
of speech [2].

In the conditions of teaching a foreign language in language specialties inrelation to written speech, the
goal of education should be the achievement of written speech competence. According to L.V. Kaplich writ-
ten speech competence (as well as oral) is a system whose structure is represented by interrelated elements
characterizing one phenomenon - the process of speech communication.[3].

Strategies for producing written texts in a foreign language' involve the mobilization of resources,
balancing between different competencies. Using the strong and hiding the weak points of his competencies,
the trainee uses the available opportunities in accordance with the nature of the tasks. Internal resources can
be activated by conscious preparation, using the effectiveness of different styles and formulations, by
seeking help and additional information when it is not enough. If the necessary resources cannot be found
and activated, the using language has to perform.simpler tasks, for example, write not a letter, but a postcard;
on the other hand, provided that the necessary support is found, the task can be complicated.

In the same way, if the student does'not have enough resources, he sacrifices some of what he really
wants to express, and says what he can do with available language tools; and conversely, returning later to
the same task with support in the form of additional linguistic means, he can more effectively formulate and
express his thoughts [4].

Written verbal competence 18 a combination of several particular competences. It is a linguistic compe-
tence (possession of lexical means and grammatical rules of their organization); subject competence
(knowledge of fragments of the surrounding world, a conceptual picture of the writer's world); sociolinguis-
tic competence (the ability to generate texts adequately to the situations of written communication, defining
the subject matter, the forms of communication and the types of texts produced in these situations); sociocul-
tural competence (knowledge of the national and cultural features of the construction of written texts, as well
as language skills, serving these texts); discursive competence (the ability to construct and interpret texts, the
achievement of the integrity of individual utterances in meaningful communicative models); strategic com-
petence (the ability to fill in the communication process the lack of knowledge of the language, as well as the
speech and social experience of communication in a foreign language) [3].

Based on the provision that the written speech provides one of the aspects of the professional prepara-
tion of students, in our opinion, it seems necessary to include professional competence in this range (master-
ing the genres of written works professionally required for the graduate of the language faculty of the univer-
sity for the successful teaching of a foreign language).

E.L. Chuykova notes that mastering written speech today has become not only a university educational
standard, but also sets the direction of social interaction at the interethnic level: participation in joint projects
with foreign universities, international scientific and practical conferences, etc. One of the types of entry into
these relations is the surrender of international examinations [5].

However, despite the fact that the formation of written verbal competence is one of the full-fledged
learning objectives throughout the course of study at the language faculty of the university, is reflected not
only in official documents but also in special studies devoted to the development of a written speech of stu-
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dents of the language faculty of the university (G.V.Lagveshkina, 1989; L.V. Kaplich, 1998;
L.K. Mazunova, 2005; E.S.Chuykova, 2005, et al.), in practice in the university there is not enough devel-
oped a system of teaching written speech.

In this way, the question of the modern method of teaching written speech for the purpose of forming
written verbal competence of students of the language faculty of the university is still open. Summarizing the
advanced methodological experience of teaching foreign-written speech, we are convinced that in the prac-
tice of teaching written language at the university language faculty, it is advisable to use modern educational
technologies to effectively formulate all aspects of written speech competence.

Today one of the important tasks in the field of foreign written communication is the development of a
methodology for the formation of a foreign communicative competence (ICC) in written communication in
the electronic environment among students of the Faculty of Foreign Languages.

Until now, the teaching of written communication is often limited only to writing traditional letters and
didn't pay attention to electronic correspondence, which has its own linguistic and extra linguistic features. In
addition, the existing manuals of domestic and foreign authors for teaching written communication, or even
ignore the existence of such a genre of written business communication as electronic cotrespondence (which
according to numerous data is the most common form of business communication at the moment), or only
samples of business electronic messages are given, without In order to gradually form~ICC in written
communication in the electronic environment.

The purpose of teaching written electronic correspondence in a foreign language is the development of
all the components of the communicative competence of students speaking in-the sphere of written business
communication in the electronic environment.

The proposed methodology for the formation of the ICC in written communication in the electronic
environment is based on the integration of existing approaches to the teaching of foreign written speech as a
kind of speech activity: a product-text approach, a procedural approach and a genre approach. Note the im-
portant points of these approaches, which are included in the proposed methodology.

The approach focused on the product-text, as noted .L.. Kolesnikova and O.A. Dolgin, continue to play
a significant role, especially in the conditions of higher vocational education, since written communications
(business letters, contracts, etc.) should be sustained in a strictly defined form. The attention of students is
drawn to the form of a written work, where the text acts as a model to be analyzed and imitated. Based on
this approach, we offer training to formal indicators of the genre business letter - lexical units, grammatical
constructions, cliché phrases [6].

This approach is criticized because the trainees, creating the text on the model, do not realize its
functions, the roles of the author and the addressee, the context and other factors that influence the
perception and generation of the written utterance [7]. The focus of the process-oriented approach is the
personality of the writer, his communicative and cognitive needs, his goals, and the addressee to which
written speech is addressed: According to this approach, for instruction written business communication in
the electronic environment, we take into account the strategies for generating discourse - planning, creating
the first variant of the letter, editing and drafting the final version.

As for the genre approach, emphasis is placed on the social functions of the genres and the contexts in
which they are used. Bazerman writes that the goal is not to teach students formal characteristics of the
genre, but «to increase students' understanding of the «life» that occurs in the text» [8]. Taking into account
all the pros‘and. cons of these approaches, we are talking about the need to teach students to understand the
genre conventions of business e-mails, not just forever established rules (as in the product-oriented
approach), but.as parameters that require clarification in each specific situation. For this, we offer not one,
but several sample texts, different, for example, on the nature of the relationship between communicants, as
well as texts for discussion that are devoted to the peculiarities of electronic communication.

In this way, at the present stage of development of the method of teaching written communication, the
most promising direction is the integration of elements of existing approaches.

The methodology developed by us is based on the following general didactic (visibility, accessibility
and feasibility, awareness, consideration of the age characteristics of students) and methodological (commu-
nicative, professional, phased in the formation of skills and abilities) principles.

On the basis of the above principles, we propose the following sequence of stages in the formation of
ICC in written communication in the electronic environment:

— fact-finding (communication of knowledge, an introduction of a speech sample);

— standardizing (the formation of a speech skill, as a result of performing language exercises);
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— variable (improvement of speech skill and formation of speech skills with the help of speech exercises
in situations of educational communication);

— creative (development of speech skills in various situations of communication not only academic, but
also non-educational nature).

The method of forming the ICC in written communication is realized through a certain set of exercises,
which is presented below [9].

Among the exercises of the introductory or preparatory to the written dialogue phase, one can distin-
guish exercises of receptive character (in reading and listening), aimed at familiarizing themselves with the
features of the functioning of e-mails. Such exercises precede exercises related to the written expression of
their own thoughts; prepare students for participation in written communication. Such exercises will help
students to determine the goals of communication, implemented in the texts of e-mails expressing different
communicative intentions, to determine the structure of letters reflecting these goals, in addition, to navigate
in the English interface of business e-mails, the exercises of this stage should develop the students' ability to
work with various e-mail functions, as well as familiarize themselves with the rules of etiquette.

The standardizing stage contains preparatory exercises for the formation of speech skills necessary for
writing e-mails in a foreign language. Basically it is language, training exercises. A considerable part of the
exercises of this stage is devoted to the development of foreign linguistic competence. (both-general compo-
nents and specific ones, characteristic for the sphere of electronic communication), where students perform
exercises aimed at mastering the language material - terms, stereotyped phrases and stable phrases. It is ad-
visable to propose exercises to fill in the omissions in the sentences, the choice, the comparison, i.e. such
exercises that would help memorize the speech formulas of business communication used in writing e-mails.
Here, students perform exercises to establish the consistency and coherence of the text of the e-mail assimi-
late the language tools necessary to implement various communicative intentions. At this stage, there is train-
ing of lexical and grammatical material at the level of words and phrases.

Varying stage is aimed at further improvement of language skills and development of speech skills.
This stage is represented by reproductive and productive exercises preparing students for participation in
written business communication and forming skills in"various components of a communicative competence
that is otherwise speaking in written communication in the electronic environment. Students for the tasks are
offered a smaller number of supports compared.to the previous stage. At this stage it is supposed to activate
speech formulas underlying different types of business e-mails, develop the ability to express communicative
intentions with adequate language methods, select, combine and vary language formulas, grammatical and
syntactic constructions in the text of the e-mail, reproduce the text of the letter with reference to the sample,
on entry or conclusion. There is work at the level of supply and text.

The creative stage is represented by productive exercises in which conditions are created that are as
close as possible to natural communication in situations of written communication. The acquired linguistic
material is used to solve communicative tasks, which are becoming more and more creative in the formula-
tion of tasks when it is proposed to write letters of different communicative orientation. Students
independently compose and send business letters of various types, observing the linguistic, speech, stylistic
characteristics of certain types of letters, the rules of etiquette, taking into account the peculiarities of e-mail.

Let us emphasize once again that the fruitfulness and validity of the described complex of training in
written business communication is that skills and abilities are formed in conditions adequate to the activity in
which they operate, i.e. in conditions of foreign-language written communication in the electronic
environment:
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I'.K. Tneyxanosa, E.B. Kpyxkosa, [I.K. Jl>xonmanosa, .B. Ans6eptu, JI.B.besnenexxupix

CryneHTTepAiH METTLIAIK KOMMYHUKATHBTI KY3bIPETTIIINHIH 3JIeKTPOHABIK
’ka30ana opTagarbl KapbIM-KAaTbhIHAC KAFIAHBIHIA KAJIbINTACYBI

Makanazna >KOraprbl OKy OpBIHIAFbl HIeTel Tl (akydabTeTi CTYyAEHTTEepiHiH MIETTUIMIK KOMMYHHKATHBTIK
KY3BIPETTUTIKTI KaJIBIITACTBIPY MaKcaThIMeH, jka30alia ce3/i OKBITYIbIH Ka3ipri oiicTeMeci Typaibl Macese
KapacTBIPBUIFAH JKoHE Jie xka30a, jka30aia ce3, jxa3dama OaillaHbic yreIMaapsl anblkTadFan. Kasipri ke3ne
ke0iHece TeK FaHa JIJCTYPIIi ka30aaapabl ka3yMeH IEKTEIETiH XKoHe 3IeKTPOHIBIK XaT jKa3bICyFa eIIKaHan
MOH OEpMEWTIiH, MEKTPOHIBIK OPTaja JKYPTi3iiin jkaTkaH mieT Tinaep (akyiabTeri CTYNCHTTEpiH jka3baria
OaitmaHBICTEI Yiipery Momeni kepcerinreH. Iller Timpik jka3bama KOMMYHHKATUBTIK KY3BIPETTUTIKTIH
epEKIIEIKTePiH KapacThIpa OTHIPHII, OKBITY YPAICIHAE TYybIHIAUTEIH BIKTHMAI MOCEIEIICpAl aHBIKTay KaXkKeT,
JKOHE JIe OCBHI MAceNeNIepAiH, OKYy YPAICIH aca THIMII €Ty MaKCaThIMEH, IIemiMiH Tady kepek. ABTopiap
AEKTPOHIBIK OpTajarbl IMETTUNIK jka30ama KapbIM-KAaTHIHACTAFBl - IIETTUINIK  KOMMYHHKATHBTIK
KY3BIPETTUTIKTIH TACIIAeMeNnepil, KaFuAalapblH, KaJbIITACTBIPy Ke3eHIepiH, merT Tiagep Qakysbreri
CTyIeHTTepiHe )ka3zbara OainaHbICThl YilpeTy mopeniH kepcerti. llerrinaik jxa3dama KOMMYHHKaTHBTIK
KY3BIPETTUTIKTIH epeKLICNiKTepiH KapacThipa OTBHIPHIN, OKY YpAici OapbIChlHAA TYBIHAAHTHIH BIKTHMAT
MoceJIesiep aHBIKTAJIbl JKOHE A€ OKY YPAICIH aca HOTIXKETl €Ty MAaKCaThIMeH, OChbl MoceJselepai LIemry
GoiipiHIna yeeiHbicTap Oepinmi. Ochbl )KyMbICTa meT Tinaep (paKylbTeTi CTYASHTTEpPiHIH 3JIeKTPOHABI OpTa
xaz0amra TUAECIHAepiH/Aeri MIETTUINIK KOMMYHUKATHBTIK KY3BIPETTUIIKTEPIiH KaJBIITACTHIPY SmicTeMeciH
Kypay OObIHIIIA YCHIHBICTAp KOPCETINreH, KOFapbla aTadraH KY3BIPETTIMIKTIH op Oeiriniy OimiMaepi MeH
JaF(bUIApBIH MEHrepyTre OarbITTalFaH JKaTTIFyIap KeIeHl TyCIHAIpire .

Kinm ce30ep: xa3bamia ceieyi <OKbITY 9icTeMeci, 3JCKTPOHJBIK OpTaJarbl jkaz0amia TULIeciMIeri
MISTTUIAIK KOMMYHHUKATHUBTIK KY3BIPETTUTIK, JJCKTPOHABI XaT »JKa3biCy, jkazdamia COWICYAiH OKBITY
TocijgeMenepi, MISTTUIAIK KOMMYHUKATHBTIK KY3BIPETTUTIKTIH KaJbINTACTBIPY Ke3CHAepi, JKATThIFyiap
KeIlIEeHi.

I'.K. TneyxanoBa, E.B. Kpyxxkona, /I.K. Jlxxonganosa, 1.B. Ans6epru, JI.B.be3nenexubix

(I)Ole/IPOBaHl/Ie MHOA3bIYHOM KOMMyHHKaTHBHOﬁ KOMIICTCHIINU
CTYACHTOB B YCJIOBUSIX NIUCBMEHHOI'O 3JICKTPOHHOTI'0 Oﬁll.leHI/lH

B cratbe paccmaTpuBaeTcst BOIPOC O COBPEMEHHOI METOIMKe 00y4eHHUsI MTMCBbMEHHO peuH ¢ 1eNbio (popMHu-
POBaHNA MHOSI3bIYHOM KOMMYHHKATHBHON KOMIIETEHIIMM CTYACHTOB S3bIKOBOTO (haKyJbTeTa By3a, OIpejie-
JSFOTCS ITOHATHS IHChbMA, IMCEMEHHO pedn, MIChMEeHHOro o0menust. ONHCHIBAaeTCsl MOENb O0YIEHHUS CTY-
JICHTOB (paKyIbTeTa HHOCTPAHHBIX SI3BIKOB IIICHEMEHHOMY OOIIEHHIO, OCYIIECTBIIEMOMY B JJIEKTPOHHOM Cpe-
Jie, KOTOpOe Ha JaHHBII MOMEHT 3a4acTyl0 OTPaHHIMBAETCS TOJIBKO HAITMCAHUEM TPaJUIHOHHBIX ITHCEM U HE
yIensieT BHUMaHMS JIEKTPOHHOH mepenucke. [Ipn paccMoTpeHnn ocoOeHHOCTEl HHOSI3BIYHOM MHCHMEHHOM
KOMMYHHMKAaTUBHOM KOMIIETEHIIMH OMNpeJeNeHbl BO3MOXHBIE MPOOJIEMBI, BO3HHUKAIOIIUE B Tpolecce oOyde-
HHS, a TAKXKe JAaHBl PEKOMEHAINH 110 PENISHHUIO 3TUX MPoOIIeM, ¢ LEIbI0 CAeNaTh ydeOHbIi mporiecc Hanbo-
aee 3p(EKTHBHBIM. ABTOPAMHU IIPEACTaBICHbI MOAXOJbI, MPUHIMIbI, 3Tanbl (GOPMUPOBAHUS HWHOA3BIYHOM
KOMMYHHMKAaTUBHOH KOMIIETEHIIMH B WHOSI3BIYHOM IMHCHMEHHOM OOIIEHMH B 3JE€KTPOHHOH cpene. B cratbe
JTaHBl PEKOMEHJIAINH I10 pa3paboTKe METOMUKH (pOPMHPOBAHHS HMHOS3BIYHONH KOMMYHUKAaTUBHOW KOMIICTEH-
UM B IINCBMCHHOM OOIIEHHH B MJICKTPOHHOHN Cpelie y CTYICHTOB (aKyIbTeTa HHOCTPAHHBIX S3BIKOB: OIIMCAH
KOMIUIEKC YIpaKHEHHH, HAIIPaBJICHHBIA Ha OBJIJICHNE 3HAHUSIMU W YMEHHSMH KaXKIOH COCTaBIISAIONIEH BBI-
IIeHa3BaHHON KOMITCTEHIIUH.
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Knioueswie cnosa: meroarka o0ydeHHs MUCbMEHHON pedM, HHOS3bIYHAS KOMMYHUKAaTUBHAS KOMIIETEHLUS B
MHCHbMEHHOM OOILEHUH B 3EKTPOHHON Cpesie, 31MeKTPOHHAs MepenucKa, MOAX0Abl K 00y4eHHIO MHCbMEHHOIT
peun, srarbl HOPMHUPOBAHUS HHOSA3BIYHOH KOMMYHHKATHBHON KOMIICTCHIIMH, KOMIUIEKC YIIPayKHECHHUH.
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