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Future foreign language teachers’ training for realization
of the 4Cs educational model in 21* century skills

This article considers the possibilities of realization of the 4Cs educational model in training future foreign
language teachers. This study focuses on four skills: creativity, critical thinking, communication and collabo-
ration, which are part of the 21st century skills. It provides detailed explanations of the principles of these
skills and describes the strategies, techniques and challenges of their integration into English foreign language
(EFL) teaching and learning in foreign contexts through reviewing the recent research. To'meet the challeng-
es, EFL classrooms should not merely focus on students’ language skills development but also integrate the
4Cs into the learning process. In higher education teachers need to make the necessary changes in the process
of teaching, to focus on the content of education and the educational process. Training of future foreign lan-
guage teachers heads to take into account the transition to the updated educational program in schools of Ka-
zakhstan. Ways of importing 21* century skills: integrating 4Cs skills, the steps to'develop future foreign lan-
guage teachers who are quick-witted, digitally competent, creative, able to think critically and adapt quickly
to the environment are discussed. The problem of practice addressed.in this article is the lack of 4Cs skills
among students currently at university and the lack of opportunitiesstudents have to develop these qualities.

Keywords: higher educational institution, 4C’s educational model, creativity, critical thinking, communica-
tion, group work, cooperation, pedagogical process.

Introduction

New technologies, globalization, and demographic problems have changed society. The results of
education, which were enough for previous generations, for example, knowledge of some facts, are not
enough to become successful in our time. Critical thinking, the ability to cooperate with other people,
problem-solving, social skills were recognized by employers and education researchers as the most important
for the 21century. The education system has changed its understanding of its goals and includes an
increasingly wide range of skills in educational programs. The school takes responsibility for both the
cognitive and the social-emotional development of children, realizing that they are inseparable from each
other and should take place in the same space. The main international document adopted by UNESCO
defined the “sustainable’development goals”, as well as cognitive, social-emotional and behavioral learning
outcomes. The life and work styles of the 21st century demand a certain skillset from students. It is the
school’s and the teachers’ responsibility to prepare all students for the educational demands of life and work
in a rapidly changing world by equipping them with the required skills.

In_the past few years, an educational system aimed at the transition from the traditional orientation of
school education to the formation of subject knowledge and skills to creating conditions for the development
of modern key competencies (or skills) of the 21st century has been relevant around the world. Despite the
different configurations of these skills in various models, the set of these skills itself remains fairly stable. In
addition to the subject-matter (or literacy) skills themselves, the Partnership for 21st Century Learning offers
a 21st-century skill framework that highlights “innovative skills” — critical thinking and problem solving,
creativity and innovation, communication and collaboration skills, and a wide range of “life skills” or “ca-
reer” skills.

Nowadays the educational system of the Republic of Kazakhstan meeting changing and growing
requirements and needs is turning to the integration of domestic education into the world educational space.
This contributes to improving the education system and raising it to a qualitatively new level. In this regard,
the best world practices and features of the national education system are considered in the course of
research. There is unanimity among researchers, scholars, and teachers about the necessity of integrating the
21 century skills into education. The concept of 21 century skills was developed in 2007 in USA as an at-
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tempt to improve education outcomes in order to prepare USA citizens for the demands of 21 century work-
place. The introduction of these skills has made a fundamental change in the aims of education. Accordingly,
many curricula development plans and programs have been designed and conducted for the purpose of inte-
grating these skills [1].

Recently, a new English language curriculum has been developed for future English language teachers.
The integration of these skills in the curriculum necessitates a change in the materials being taught, the
methods of teaching being used and the assessment strategies being employed. This issue has been empha-
sized in the framework for 21 century learning: 21 century standards, assessments, curriculum, instruction,
professional development and learning environments must be aligned to produce 21 century outcomes for
today’s students. This entails encouraging learners to become autonomous and creative to secure opportuni-
ties in the demanding competitive global market. The concept of 21 century skills has been broadly used to
include socio-emotional and key competencies, which 21 century students need in order to be well-prepared
for their future professional life and labor market demands. How to become successful in.a particular
activity? Why is it often difficult for graduates of prestigious universities to find good jobs? What
competencies besides practical skills should a specialist have to be in demand in the market?

In the last century specialists in the field of personnal development and corporate governance began to
search, describe and try to measure key competencies, a set of qualities and. skills”of a specialist that
determine success in a particular activity. It is worth noting that their research was carried out largely on the
basis of employers' expectations.

Over time, the 4Cs educational model was formulated: the ideal future teachers have critical thinking
skills, creativity, communicative skills and knows how to work in a team.

In today's rapidly changing world, when many professions are becoming a thing of the past due to the
process of automation, the development of soft-skills is an important.task. After all, it is not so important
what the children know how to do, but how ready they are to learn.new things , master new knowledge and
apply their skills in practice.

In recent years Kazakhstan has achieved significant success in education. In this research, the concept
of 4Cs refers to “critical thinking”, “collaboration”, “communication” and “creativity” as 21st century skills.
The focus is on discussing EFL university instructors’ integration of these four skills in their curriculum. The
aim is to shed light on incorporation of the 4Cs in language teaching and learning in FL contexts and to high-
light the importance of considering the particularities of these contexts regarding the implementation of these
skills. The notion of 4Cs skills demonstrated in Figure 1.

4CS
EDUCATIONAL MQDEL IN
21ST CENTURY SKIELS

Communication
State ofithe Nation' Address of President of

the Republic of Kazakhstan Nursultan
Nazarbayevi@ctober 5, 2018
GROWING WELFARE OF KAZAKH
CITZENS: INCREASE IN INCOME
AND QUALITY OF LIFE
The thinking framework. intelligence. Critical 4C lS Collobaration
creativity, and learning new skills are built thinking
in carly childhood.
The emphasis in education is shifting
towards the 4C model: creativity, critical
thinking, communication skills and co-
working.In this area we need to review
qualification requirements. training Crea[ivity
methods, the labour remuneration system

for teachers

Figure 1. 4Cs Educational model
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Communication

Since language is essentially a means of communication and the main objective of teaching and learn-
ing a language is to enable the learner to communicate in it, EFL classes have long been acknowledged as
one of the most effective environments for enhancing students' communication skills. The advent of CLT in
the 1970s was a response to the need for accomplishing this objective and since then it become a prevalent
method in language teaching and learning. Therefore, EFL teachers are supposed to have no difficulty in in-
tegrating communication skills with their language skills instruction. However, communication in the con-
text of the 21 century skills covers a more complex dimension than it was in the 20th century. 21 century
communication is still the social glue that holds together nations, corporations, scientific disciplines, and
families, and some aspects of communication, both oral and written, have not changed. Yet, the increasing
adoption of new technologies like video conferencing, multimedia, and internet technologies dramatically
changed communication in the 21 century. Like in the previous era, communication is still defined as the
ability to share thoughts and ideas through oral, written and interpersonal forms, but the increasing use of
technologies makes today’s communication inseparable from Information and Communication Technology
(ICT). Communication competence in 21 century world involves digital, interpersonal, written, and oral
communication to decipher meaning, including knowledge, values, attitudes, and intentions for a range of
purposes (e.g. to inform, instruct, motivate, and persuade) in a variety of forms; contexts, and diverse envi-
ronments (including multilingual and multicultural) employing multiple media and technologies. Therefore,
in addition to the development of their students' conventional oral and written communication in English,
EFL teachers should also promote the students' ICT-mediated-communication skills, and this requires the use
of ICT as learning tools. In the teaching and learning process communication skills can be integrated with
the integrated language skills through the student-centered learning approach, particularly the cooperative
learning or project-based learning, in which groups of learners work together to complete a task, solve a
problem, or create a product.

Collaboration

In general terms, collaboration refers to the practice of working together to achieve a common goal.
It is an increasingly important educational outcome because organizations and businesses have increasing-
ly moved to a team-based work environment.-Unlike most of the works of the 20th century which insisted
on individual capacity, works in the 21st century necessitate team works to accomplish. To build solid
teamwork, collaboration skills are needed sorthat the participants' skills, knowledge, and attitudes could be
united.

Collaboration has essentially been widely accepted as a teaching and learning approach implemented by
putting students to work in groups to compléte a task, to solve problems, or to work on a project [2].

Group work involves frequent learner-learner interaction and provides the students chances to learn
from each other. It is consistent with the socio cultural approach viewing learning as a social process
that occurs through interaction among learners in situated contexts. Yet, various studies reported that
although students agreed that group work provide some advantages, like enriching ideas, enhancing
achievements, improving accuracy, and increasing social interactions, some of the students were reluc-
tant to actively participate, and some others tended to relax and remain silent and let the other members
do all the work.

Realizing that collaboration has been increasingly required in education and workplace, it can no longer
be only about students getting along and cooperating in groups but about the purposeful engagement accom-
panying collaboration. In every group, students should be taught to effectively collaborate by asking for their
commitment to follow the group work guidelines and thrive to achieve the group's goal. An effective group
work ensures that every member is fully in charge to avoid the group from becoming a slippery slope. For a
global 21st-century world collaboration means that students participate in authentic and purposeful coopera-
tive learning opportunities and create new knowledge together.

Critical Thinking

The concept of critical thinking was originally acknowledged by Socrates about 2,500 years ago when
he introduced the process of questioning, later called the Socratic Method, as an approach for increasing hu-
man reasoning skills’ quality. The concept was revived by Descartes in the 17th century, and developed and
prompted by Dewey to be a prominent component in western educational programs since the middle of the
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20th century. Although it was originally a western concept, critical thinking is now accepted as an essential
skill of 21st century education worldwide and has been recommended as a pedagogical alternative to im-
prove language learning. The promotion of critical thinking in EFL learning seems more crucial by consider-
ing results of some current studies.

Since critical thinking is a complex mental process involving a diverse and multidimensional cognitive
ability, it has been interpreted differently in research articles so the literature provides various definitions for
it. Despite their variety, the existing definitions of critical thinking share overlapping similarities.

EFL students need to develop critical thinking because it increases their ability to passionately and re-
sponsibly take, apply and control of their thinking skills (question, analyze, criticize, reflect, and synthesize),
develop proper principles and standards to evaluate their thinking, and willingly judge, accept or reject new
ideas, concepts, and viewpoints. In the EFL context critical thinking integration enhanced students’ English
language skills. The literature offers various techniques and strategies to integrate critical thinking into EFL
learning. Klynhout (2018) suggests the use of thought-provoking questions, such as “Why doyou think...?”,
“How do you know...?”, “What tells you...?” to promote critical thinking throughout the learning process.
Thus, questions with only one right answer or that can be answered with a simple yes orno should be avoid-
ed. These thought-provoking questions allow students to exhibit their understanding and promote analysis
and interpretation. Training students to ask the right questions for advancing their ability to react critically to
short stories, essays, websites, claims and arguments is also an effective strategy. The.skills to ask the right
questions can promote their abilities to judge discourses, form their arguments, write critical essays and par
ticipate in class, and promote reading and writing skills by letting the students talk about the topic to read or
write before and after. Moreover, assigning students to work in small groups to discuss or debate a topic,
solve real-life problems, criticize essays, posters, or other media, or conduct'a project can considerably en-
hance students' critical thinking. While undertaking such activities, the students also develop their integrated
language skills since they need to make research, read texts, elicit true information, take notes, exchange ide-
as, listen to other side carefully and defend their points to persuade the audience to actively participate in the
workgroup.

Creativity

Although creativity is often synonymized with creative thinking, these are two different things. Creativ-
ity is the products, processes or interactions that generate new ideas, thoughts, and objects, whereas creative
thinking refers to the thinking skills which enable a person to generate creative original or new ideas,
thoughts, and objects. Thus, creative thinking is'one of the elements which build creativity, because creativi-
ty is formed by creative thinking skills, motivation, and expertise.

Experimental

The following section dists some practical learning activities teachers can use to integrate each of the
4Cs into English integrated skills teaching. The list is far from being complete. It is meant to introduce some
common learning activities teachers can employ in their classes. Some of the tips may be suitable to use at
all educational levels, some'may be applicable only at secondary schools and some others may be proper on-
ly at students at higher education. Teachers therefore are recommended to select which activities work best
for their students.

Communication

1. Teach the students how to use proper strategies and expressions for starting and ending a conversa-
tion, asking questions, responding to prompts, and asking for help. Their mastery of these strategies and ex-
pressions will reduce their hesitancy or anxiety to communicate in English.

2. Train the students to properly take notes, paraphrase, quote and summarize. These are very vital ele-
ments of effective written communication.

3. Encourage the students to keep on improving their pronunciation by regularly listening to English
news, speech, songs, stories from podcasts and videos they can easily access on the internet. They do not
need to talk like an English native speaker, but an eligible pronunciation is necessary.

4. Ask the students to share ideas regularly during the in-class or online sessions. Employing learning
management systems (LMS), the students can interact in the discussion forum any time and from anywhere.

5. Assign the group work to share ideas for creating a statement that summarizes what the members
have found or to edit and revise a draft containing errors.

Cepus «lMeparormka». Ne 2(102)/2021 181



F.M. Salybekov, G.K. Karbozova et al.

6. Assign the students to work in small groups where they can share ideas and experiences concerning
the lesson they are taking about. The points they can share can be about English sounds difficult to pro-
nounce, difficult words or phrases identified in a text, a sentence one found complicated, or a specific inter-
esting thought taken from the text.

7. Assign two group works to debate about a resolution taken from the lesson. One of the groups be-
comes the affirmative team, while the other the negative team. The other groups' members become audienc-
es. Some students may be assigned as judges.

8. Assign the group work to do a project relevant to the lesson, such as cantillating a poem, a song or an
interesting parts of a text, writing a reader response, dramatizing a segment of the lesson, creating an alterna-
tive ending to a story, creating a rapid prototype (a drawing, map, model, program, or other forms of repre-
sentation), and so on. Finishing the project, each group presents the results to the whole class [3].

Collaboration

All the elements of the 4Cs are interconnected. When someone is collaborating, e also involves com-
munication, critical thinking, and creativity. Among the four collaboration and communication are very
closely intertwined. In a sense, they are inseparable because they go hand in hand.-Thus, the activities for
integrating collaboration into English learning are interwoven with communication integration activities. So,
communication skills integration above is also effective to employ for integrating collaboration. The follow-
ings are some additional collaborative activities for integrating collaboration.

1. Assign the students to complete shared tasks in groups, like matching, listing, ranking, sorting and in-
formation gap activities (jigsaw activities and barrier games).

2. Ask the students to do the listening triangle in which students work in groups, one of them becomes a
speaker, one or more becomes questioners, and another a note-taker. The speaker explains a topic, the ques-
tioners listen carefully and ask for clarification or further detail, and the note-taker observes and takes notes
of the process and provides feedback to the speaker and questioners.

3. To let the students have fun without reducing the development of collaboration and integrated skills,
have them to carry out interactive storytelling activities, like zoom, story grab bag, co-constructed stories,
etc. These activities are effective to let the students‘actively create, share, debrief, modify, analyze and role-
play stories.

4. Ask the students to peer review their assignments. Working in groups of three or four, every student
provides feedback on other members' assignments. This activity could also be effectively done online. Eve-
ryone uploads paper to a group platform.in the LMS and then receives feedback on it.

Critical Thinking

1. When the students finish studying a new lesson, prompt them to think critically by asking thought-
provoking questions, like ““What is the most/least important ...?”, “Who benefits from this?”, and “What
we can change to make this better?” Such questions are also effective to provoke thoughts in group discus-
sions.

2. Train the students the:critical reading sub-skills, such as distinguishing fact from opinion, interpreting
connotations of words, discovering the author's point of view, making an inference, recognizing fallacious
thinking, and detecting propaganda devices, and ask them to apply them anytime they are dealing with a dis-
course: Pardede (2007) describes how to use these skills and other common critical reading sub-skills (rec-
ognizing statistical slips; discovering the author’s competence, intention, attitude, and bias; figuring out the
time and policies of publication; identifying the target audience). Since these critical reading sub-skills are
essentially the application of critical thinking in reading, by practicing them students will develop some of
the major critical thinking competencies, particularly the ability to detect bias, prejudice, misleading opinion,
and illogical conclusions in a discourse.

3. Ask the students to list the potential solution for a problem relevant to the lesson they are taking. For
instance, they could be assigned to list as many ways as they can think of how to improve their English pro-
nunciation.

4. Assign the students to complete a sentence in as many ways as possible. For instance, ask them to
complete “Online learning helps students to...” in as many ways as they can.

5. Use fiction (short stories and novels). Reading fictions is very effective to promote critical thinking
because 1) fiction is allegorical (include both literal and implied meanings) which necessitates the reader to
reflect, infer, analyze, and synthesize the presented information to get the appropriate meaning; 2) fiction is
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closely related to life, which presents various characters and viewpoints so that they offer the students an
opportunity to explore various perspectives and consider a wide variety of viewpoints, which is one of the
critical thinking sub-skills. Various studies revealed that fiction is effective to promote critical thinking [4].

6. Employ self-assessment and peer assessment. These techniques enable students to independently as-
sess their own and other students’ progress with confidence so that they are not always relying on teacher
judgment. They can also increase students’ engagement and motivation in the learning process.

7. To help the students optimize the use of ICT ask them to conduct online research in groups on a top-
ic, which is followed by an in-class debate. This will provide an opportunity for them to think independently,
construct their arguments, analyze and synthesize, recognize bias, and evaluate their evidence for strengths
and weaknesses.

Creativity

1. After studying or being introduced to a new lesson, prompt the students’ creativity. by-asking them to
define a key term, provide its denotation, synonyms, antonyms, and examples.

2. Assign the students to generate ideas by employing mind-mapping.

3. Assign the students to draw a diagram, sketch, etc. to make a model that represents a concept.

4. To help the students boost their ICT skills, assign them to write online. For example, by using a blog,
they can freely write, edit, and publish their work. It can be followed by posting comments on peers' blogs.
Besides promoting creativity, such online activity also develops critical thinking; communication, and col-
laboration.

5. Some other activities (including sharing a speech, circles of life; creating a fictional story).

Experiments on the formation of competencies of the 21 century are actively developing in different
countries. The system of higher education is faced with the task of developing critical thinking communica-
tion, collaboration, and creativity, helping students to master creative ways of solving scientific and life
problems, to build their own world of values, to form the capacity for self-education. Currently, researchers
have noted an insufficiently low level of students' ability to organize the process of obtaining knowledge;
participate in joint decision making; implement the course of evidence, argumentation; take a stand in dis-
cussions and defend one’s own opinion, confront uncertainty and difficulties.

What can teacher preparation programs do to prepare graduates who are ready to teach well in a 21st-
century classroom? Education systems generally struggle with finding answers to this question and there is
no agreement across countries on how success should be measured and quality assured. However, there
seems considerable agreement across countries regarding important attributes that 21st-century learning en-
vironments should provide [5].

Consequences of teacher performance as reported by teachers. Countries are ranked in descending order
of the percentage of teachers reporting to receive increased monetary or non-monetary rewards for an im-
provement in the quality of their teaching. Teachers would receive increased monetary or non-monetary re-
wards if they improve the quality of their teaching; teachers whose school principal takes steps to alter the
monetary rewards of a persistently underperforming teacher; teachers who would receive increased monetary
or non-monetary rewards if they are more innovative in their teaching; teachers who will be dismissed be-
cause of sustained poor performance in their school.

For example, the OECD’s comparative review of innovative learning environments concludes that, in
order to be most effective, learning environments should:

—make learning central, encourage engagement, and be the place where students come to understand
themselves as learners;

— ensure that learning is social and often collaborative;

— be highly attuned to students’ motivations and the importance of emotions;

— be acutely sensitive to individual differences, including in prior knowledge;

— be demanding of every student, without overloading them;

— use assessments that emphasize formative feedback;

— promote connections across activities and subjects, both in and out of school.

Taken together, these principles form a demanding framework on which teachers’ professionalism is
based [6].

One of the professional skills of a teacher is to know how to use all of these different approaches and
when to apply them. There is no single best way of teaching and this is even more true in the 21 century than
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in the past. Teachers today need to know how to combine guided discovery with direct instruction methods,
depending on the individual students, the context of instruction and the aims of the teaching. One extensive
review concludes that innovative learning environments are characterized by a good balance between dis-
covery and personal exploration on the one hand, and systematic instruction and guidance on the other, all
the while bearing in mind individual differences in students’ abilities, needs and motivation. It also finds that
the balance between external regulation by the teacher and self-regulation by the student will vary during the
student’s education: as the student’s own competence increases, the share of self-regulation can also grow
while explicit instructional support can diminish.

Systematic educational programs with automation of students digital abilities based on pedagogical
conditions for using the 4C model of education in preparing future English teachers for the implementation
of the updated content of education in schools of Kazakhstan shod be considered.

An experimental program and methodology for preparing future English teachers  for the
implementation of the updated content of education in school through the 4C’s model of teaching has been
developed. 5SB011900 — Special seminars “Preparing future English teachers for updated educational pro-
gram at school” were organized for teachers working in a foreign language educational program. In the
teaching of general professional and specialty disciplines in the 1-4 years the methodology of preparing
students — future foreign language teachers to work in the conditions of updated educational program at
school through the elements of the 4C’s model was used.

— Students of the educational program 5B011900 — “Foreign language”: two. foreign languages of the
Faculty of philology of the South Kazakhstan University named after M/ Auezov (SKU) (in the 2020-2021
academic year).

— Students of 14 years take part in various stages of the experiment (175 students in total, including
92 students in the control group and 83 students in the experimental group).

The purpose of the experiment is to test the effectiveness of the developed methodology for preparing
future English teachers to teach the subject “English” in updated educational programs using the skills of 21
century: 4C’s model of teaching.

Methods used in the experiment:

Implementation of the 4C’s model of education in the process of teaching students of 1-4 years of the
specialty “Foreign Language: two foreign languages” through the programs of SIW, pedagogical practice.

— Preparation of the English language for teaching on the basis of updated educational programs with
the integrated use of methods of forming communicative, critical thinking, creative, teamwork skills.

— Methods of communicative learning, developing critical thinking, developing creativity, teamwork
were used in an integrated way.

— Methods of teaching English, SRS. The programs of pedagogical practice include special theoretical,
practical materials, exercises,-tasks for the implementation of updated educational programs using the 4C’s
model.

Stages of the experiment:

Determining stage: the initial levels of students' readiness to teach English on the basis of updated
educational programs are determined (special control works, control tasks, testing methods were used).

Formative stage: methods of forming the readiness of future English language teachers to implement
updated-educational programs in school using the 4C model of teaching in experimental groups were used.
Training in control groups was carried out using traditional methods (Table 1).

Table 1
Levels of preparation of students
Groups for the implementation of the 4C model

Low Medium High
Control group 0 o o
(92 students) 55,7 % 36,8 % 7,5 %
Experimental group o o N
(83 students) 58,4 % 35,3 % 6,3 %
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Table 2
Model of students’ readiness to teach English on the basis of updated educational programs

Components Criteria Indicators

Cognitive Knowledge of teaching English at | - Knowledge of the meaning and significance of
school on the basis of updated modern education;
educational programs - Knowledge of the technology of teaching English

on the basis of updated educational programs;
- Knowledge of the 4C model of education.

Motivational | Interest and positive attitude to Interest in learning on the basis of updated
learning on the basis of updated educational programs, the presence of aspirations.
educational programs

Action Availability of English language - Flexibility to use the methods of implementation of
teaching skills on the basis of the 4C model,
updated educational programs - Flexibility to use the technology of teaching English

on the basis of updated educational programs.

Results and Discussion

In addition to developing individual skills, future teachers also need to be able and have opportunities to
work collaboratively with others in designing learning environments, addressing the learning needs of par-
ticular groups of students, developing themselves professionally, and teaching with others in team approach-
es. Comparative review of innovative learning environments concludes:

— Future teachers need to be well-versed in the subjects they teach.in order to be adept at using different
methods and, if necessary, changing their approaches to optimize. learning. This includes content-specific
strategies and methods to teach specific content.

— They need a rich repertoire of teaching strategies, the ability to combine approaches, and the
knowledge of how and when to use certain methods and strategies.

— The strategies used should include direct, whole-group teaching, guided discovery, group work, and
the facilitation of self-study and individual discovery. They should also include personalized feedback.

— Future teachers need to have a deep understanding of how learning happens in general, and of indi-
vidual students’ motivations, emotions and lives outside the classroom in particular.

— Future teachers need to be able'torwork in highly collaborative ways, working with other teachers,
professionals and para-professionals within the same organization, or with individuals in other organizations,
networks of professional communities and different partnership arrangements, which may include mentoring
teachers.

— Future teachers need to acquire strong skills in using technology and apply it as an effective teaching
tool, to both optimize the use of digital resources in their teaching and use information-management systems
to track student learning.

— Future teachers need to develop the capacity to help design, lead, manage and plan learning environ-
ments in collaboration with others [7].

— Teachers need to reflect on their practices in order to learn from their experience. These all imply ex-
tensive and intensive teacher learning. Some countries approach this with innovative materials and ap-
proaches to teaching in order to change entrenched perceptions about and attitudes toward learning. Innova-
tive approaches also recognize that teacher learning will take place in the company of other teachers, not as a
solitary exercise — an acknowledgement of the effectiveness of collaborative learning as part of a profes-
sional continuum.

Conclusion

Rapid technological advancement has been changing the way we live, interact, learn and work in an ac-
celerative way. The changes make the future more unpredictable and challenging. Success in the 21 century
requires more than just knowledge and basic skills. To thrive in such a world, today’s students also need
what is called the 21-century skills which consist of three categories: learning and innovation skills (4Cs),
literacy skills, and life skills. Therefore, schools in general and EFL classrooms in particular should facilitate
students to acquire and develop these skills [8]. Within the provided student-centered instructional context
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the prospective teachers had the opportunity to begin practice for teaching the 21 century skills. They had the
chance to develop, practice, teach and assess communication, critical thinking, collaboration and creativity
learning, which are part of the so-called 21 century skills. This was a preparatory experience for the real ped-
agogical practice in schools, where prospective teachers could continue implementing what they started do-
ing during this course. The students acquired knowledge of the 21 century skills concepts and practiced the
integration of them into the curriculum for school education with their peers, as an exercise for their profes-
sional future. They are the teachers of 21 century who are expected to have expertise in teaching the 21 cen-
tury skills to their students. The knowledge and skills developed during teacher education are crucial how
students will behave as future teachers, how they will encourage 21st century skills. We are aware that the
ability to bring the 4C’s to life and to guide pupils into developing these skills requires a lot of pedagogical
practice, reflection and continuing professional development.
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XXI racoip aarasicel 4K 0ijim 0epy MojeJiiH Ky3ere acbipyaa
OoJiamiak wieT Tijli MyFajiMaepin aasipaay

Makasnaza 6onamak met Tisi Mmyranimzaepin gaspiayaa 4K Oinim 6epy MoaeiH jKy3ere acblpy MyMKiHAIKTepi
KapacTBIPBULABL. ~ byl 3epTrey TepT marablFa OarbITTaJFaH: KpPEaTHBTLNK, CBHIHM TYPFBINA Oifnay,
KOMMYHHKATHBTUIIK,  TONTHIK J>KYMBIC HEMece BIHTBIMAKTACTHIK, SFHU, OCHl marapuiap XXI Facelp
JAFIBITAPBIHBIH  Oeiiri Gonbim TaObuiamel. Abropiap 4K JarmpiiapiblH HPUHIUNTEPI Typalibl erKen-
TeDKEHl TYCiHiK OepreH >oHe OJIapJbIH IIeT TUIIH OKBITyFa JKOHE COHFBI 3epTTeyiepre HIONy Herizinue
[IETENIK KOHTEKCTe OKBITyFa Kipiry cTpaTerwsuiapbl, SAicTepi MeH Macenenepin cumartaraH. Ochl
MoceJIelep/ii 1Ielly YIIiH MIeT Tidi ChIHBITApbIHIA CTYACHTTEPIIH TUNIIK JaFAbUIAapbIH JAMBITYFa Has3ap
ayaapbin Kana Koiimaii, 4K momenin oky mporecine OipikTipy kepek. JKorapbl OKy OpbIHAApBIHIA Teaaror
MaMaHIap/abl JAaiibIHAay YpAiciHe KaXeTTi e3repictepai eHrisyai, OipiHii ke3ekre OiniM 6epy Ma3MyHbI MEH
OKY-TOpOME YpIICiHIH ofaH OarmapiiaHyblH Tanan eremi. Maxkama apropiapbl KazakcTaHmarbl MeEKTEN
omIaKkTapbHAa OiiM OepyniH >kaHApTHUIFaH OargapiaMachblHa KOIIyiH ecKepil, Ooyamak meT Til rmeparor
MaMaHaapbiH fgaiibiaaayna XXI racelp parneichl: 4K garaputapblH MHTETpanysiiail OTHIPBIN, YIIKBIP OWIIbI,
mudpisl KapyJaHFaH, KPEaTHBTI, CHIHM TYPFBIIAH Oilal anaTelH, opTara Te3 OeliMmzerneTiHn Ooiarmak
TelarortapAbl  93ipJIeyAiH caThUIaphlH  TajdKpUIaFaH. Makanaga Kasipri  yakbITTa CTYJCHTTEpHiH
YHUBEPCUTETTIK OuniM Oepy kyiecinne 4K narapuiapbiH ic-XKy3iHIE KalbINTACTBIPY, COHIAW-aK IaMBITY
MYMKIHZIKTepi 3epTTereH.

Kinm co30ep: xorapsl oKy opHbl, 4K Oimim Oepy Momemni, KpeaTHBTINIK, CBIHHM Oilfiay, KOMMYHHKALUs,
TOINTHIK JKYMBIC, BIHTEIMAKTACTBIK, [EAarorHKajbIK IPOLECC.
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IMoaroroBka Oyaymmx yunTe/ieil HHOCTPAHHBIX A3BIKOB K peaju3anun
oOpasoBartesbHOi Mojeau 4K B HaBbikax XXI Beka

B cratee paccMOTpeHBI BO3MOXKHOCTH pean3aiuu oOpa3oBaTeiabHOi Moxenu 4K B MOATOTOBKE OymymIux
y4yHTeNiell HHOCTPAHHOTO sI3bIKa. DTO HMcclienoBanne c(hOKyCHPOBAHO HA YETHIPEX HABBIKAX: KPEaTHBHOCTB,
KPUTHYECKOE MBIIIJICHHE, KOMMYHHKAIMS W COTPYIHHYECTBO, KOTOPbHIC SBIISIIOTCS YacThiO HABBIKOB
XXI Beka. ABTOpaMu J1aHO MOPOOHOE 0OBCHEHHE MPUHIIUIIOB THX HABBIKOB M OMUCAHBI CTPATErHH, METO-
JIbI ¥ IPOOJIEMBI MX MHTETPALUK B TPEOaBaHUH aHTJIMHCKOTO sI3bIKa 1 00y4YEeHHH B HHOCTPAHHOM KOHTEK-
CTe Ha OCHOBE 0030pa IOCIEIHUX HCClenoBaHUi. UTOOBI pemuTh 3TH MPOOJIEMBI, KIacChl HHOCTPAHHOTO
SI3BIKA JIOJDKHBI HE TIPOCTO COCPENOTOYUTHCS HA Pa3BUTUH S3BIKOBBIX HABBIKOB CTYJCHTOB, HO U MHTETPUPO-
BaTh 4K B yueOHsbIii nponecc. [logroropka Oyaynmux y4uTelleil HHOCTPAHHOTO sI3bIKa C YIETOM Iepexo/a Ha
OOHOBJICHHYIO 00pa3oBaTeNbHYI0 MporpaMMy B IKonax Ka3zaxcraHa B By3e TpeOyeT K BHECEHUS
OTIPEICNICHHBIX M3MEHEHUI B MPOoIiecC 00YICHUS, MPEXKIIE BCETO, CNENATh aKI[CHT B OPHECHTALIUH COSPKAHUSL
o0Opa3oBaHHus U y4eOHO-BOCIHHMTATEJILHOTO IpOLIeCCa Ha yKa3aHHBbIE CIIOCOOBI JCHCTBHSA. ABTOPBI €TAThU
NPEINPHUHSUIA HONBITKY UMIOPTHPOBAaTh HaBhIkM XXI Beka, a HIMEHHO TaKMX MOMEHTOB, KaK HHTETPALUs
HaBbIKOB 4K, coobpasutensHOCTh, 00MagaHie HN(PPOBBIM OPYKUEM, KPEATHBHBIM, CIOCOOHBIM KPUTHYCCKH
MBICIIHTh U OBICTPO aZaNTHUPOBATHCS K OKpyKarowieil cpeie MbiinieHreM. Ha3aHa mpoOiiema  HpaKTHKH
B CHCTEME YHHBEPCHUTETCKOTO OOpa30BaHMs, KOTOpas 3aKII0OYCHa B OTCYTCTBUH HaBHIKOB 4K y CTymeHTOB,
a TaKkXKe BO3MOXKHOCTEH y CTY/ICHTOB pa3BUTHs kKadecT 4K.

Knrouegvie cnosa: BrICiIEe y‘{e6HO€ 3aBCACHUC, O6pa30BaTeHbHaﬂ MOZICIIb 4K, KpCaTUBHOCTb, KPUTUYECKOC
MBIIJICHUE, KOMMYHUKalUs, rpynroBas pa60’ra, COTPYAHUYECTBO, He[[aI‘OI‘I/I‘IeCKI/Iﬁ mpouecc.
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