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Psychological aspects of the teacher's activities within the framework
of personal-oriented training in a technical university

The article is devoted to the issue related to the perception and knowledge of the student'soer lity
teacher within the framework of a person-oriented learning model. The authors consider the sgructlie of pe
agogical activity including professional psychological and pedagogical knowledge, ped N

e

on, casual at-
ich implies an ade-
understanding and

psychological components of the teacher's personality, perceptual mechanisms: em
tribution. They are a condition for achieving high productivity in student edueati
quate reflection by the teacher and student of each other and the establishm
effective interaction on this basis. One of the fundamental factors in th implementation of per-
sonal-oriented training was the professional attitude of the teacher, which gequ psychological content and
determines the tactical capabilities of his activities. The authors i hat the content and psychology
of the teacher's activities is determined not only by social factors e place, functions, requirements of so-
ciety, but also by socio-psychological factors — by the expe hers in relation to the teacher's per-
sonality and activities, his own expectations, attitude ucts in the field of professional activi-
ty, which are the source of his activity. The article pres sults of a study of the professional attitudes
of the teacher on the perception of students. The,work wi d out on the basis of the Karaganda State
Technical University named after Abylkas Sagin@, The stlfly involved 60 university teachers aged 30-60
years.

Keywords: pedagogical activity, psychologi€al factors, personality, interaction, perception, attitude, value
orientations, motivation.

\ Introduction

ctte@’problem of the deployment of transformative activity of the subjec-
bility to solve strategic tasks of personal growth, ensuring the achievement
elevance of the problem of perception and cognition of the student's per-
n of a personality-oriented learning model. In our study, we suggested that
ical activity is connected with the peculiarities of the psychological (perceptual)

In modern society, there
tive activity of the individ
of personal and socia
sonality is due to thegin
the effectiveness of pe

abilities of r inhis knowledge of the student's personality, the professional attitude to the percep-
tion of t
Mod ion is not only a means of satisfying and achieving any external needs and goals that lie

beyond it, bu an end in it. It turns out to be self-valuable and significant in itself, being the most im-
portant motivation factor and regulator of the activities of subjects of educational and professional
spheres [1]. The modern strategy of education is conditioned by the non-recognition of normality and pre-
scription of thinking, and it is here that the personality acts as “a phenomenon of an excess nature, whose
ability to develop a unique individuality is the original value” [2].

This implies a conceptual vision of the personality of the teacher and the student, when they are both
active subjects. Therefore, a strategic approach to the organization of pedagogical activity in a new educa-
tional model opens up opportunities for the development of the personality of both partners — the teacher and
the student. It is focused on the personality, which, as A.N. Leontev notes, “cannot develop within the
framework of consumption, its development necessarily implies a mixture of needs for creation ... it alone
knows no boundaries” and is aimed at creating a cognitive space in which “the attitude towards a person is
adequate to him as a person” [3].
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Currently, the demands of society exacerbate the urgency of the problem of teacher-student interaction,
filling it with new qualitative content, the vector of which is aimed at the process of development and self-
actualization. The leading link in the functional structure of pedagogical activity is the system of positive
relations of participants in the pedagogical process, based on the indisputable acceptance of each other as
values in themselves, implying “intelligence, conscientiousness and self-motivation” [4]. This is due, among
other things, to the active socialization of the teacher's activity, where an important place is also given to the
perceptual side, which presupposes the formation of professional qualities of the teacher as leading in the
perception of the student; consideration of his potential opportunities in the course of development and self-
development; focus on introspection and evaluation of others.

In the course of our research, we relied on N.V. Kuzmina's definition of pedagogical activity, by which
she understands the constant interaction between a teacher who has mastered cultural and historical experi-
ence, meaning, a set of value ideas and a student who masters it [5]. At the same time, an important compo-
nent is reflexive-perceptual abilities, which are considered as a special combination of personalqualities and

properties, psychological characteristics of the individual as a condition for achieving hi ductivity in
teaching and students, and assume an adequate reflection of the teacher and studentgof gach establish-
ing mutual understanding and effective interaction on this basis, as self-organization @Qf e ional activity

teacher's way of managing independent cognitive activity of students, a means jcal and psychologi-
cal organization; and its result is a readiness for self-fulfillment in professionaljactivi ].

The structure of pedagogical activity proposed by A.K. Markova in@ following components: 1)
a

characterized by increasing internal motivation, independence, activity of the Stqt its subject; as the

professional psychological and pedagogical knowledge; 2) professiona gical skills; 3) professional
psychological positions and attitudes of the teacher; 4) personal ¢ istics. In addition, the general
meanings of life, realized and accepted by the teacher, outlith'I iiNg, space, indicating the angle of view

r

of the personal vision and the picture of the world perceived bythim —%Which forms his professional image
and the organization of pedagogical activity by appropriat f influence [7]. The methods of influ-
ence mean, first of all, the methods of education and n of¥personality developed in the course of the
development of society, taking into account the agcumu erience and knowledge of its psychological,
socio-cultural, ethnic and other aspects.

Thus, the personal influence of the teacher in t ss of solving professional tasks, aimed at the in-
tellectual, motivational, emotional sphere of tE student's personality, acquires a psychological content that

t

determines the tactical possibilities of the 4gacher's activity. Along with the impact, the factor of perception
acher in the course of his activity is no less important. It is

and cognition of the student's personal it
precisely with the need for the te he the student's personality that the effectiveness of the teacher's
activity is connected.

As A A. Rean notes, an i a ndition for the introduction of humanistic principles in pedagogical
activity is “the formation of a%, multifaceted image of the student's personality in the teacher, ensuring
the implementation ofgan indi
creating conditions for

According to B.

communicatien, ch
dent in th i

oriented approach”, in which the teacher turns into a “social architect”,

nal development in the process of joint cognitive activity with students [8].

v, the activity of a teacher is built in accordance with the psychological laws of
author understands as professional communication between a teacher and a stu-
rocess, having pedagogical functions and aimed at a favorable psychological cli-
er kinds of optimization of educational activities and interaction between teachers and

students [9].

In continuation of the thought about the psychological content of professional activity, along with peda-
gogical abilities (didactic, expressive), we note the components of perception that determine the psychologi-
cal awareness of the teacher about the position of the student, comprehension of his inner world, awareness
of the characteristic and personal traits of the student.

The mechanisms of perception contribute to the achievement of productive interaction: empathy, causal
attribution, reflection, which allow us to adequately perceive the information coming from the student, not
just rationally accept and interpret, but to form a positive attitude towards him, to construct a cognitive space
in such a way that the result of interpersonal interaction could be the mastery of his norms, values, attitudes.

We consider it necessary to note empathy as emotional acceptance, irrational understanding of the feel-
ings of the other, which is a catalyst for productive ways of interaction in the learning process and the per-
sonal attitude of the teacher, which is realized in the course of his activities.
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An important component of the perceptual side is causal attribution — the interpretation by the subject
of his perception of the causes and motives of other people's behavior, obtained on the basis of direct obser-
vation, analysis of the results of activity [9]. When studying the process of causal attribution, various patterns
were revealed, for example, people most often attribute the reason for success to themselves, and failure to
circumstances. It should be emphasized that casual attribution is directly related to the concept of locus of
control. The locus of control is a priority strategy of pedagogical behavior, presented as one of the most im-
portant characteristics of a person, an indicator of the relationship between himself and the world, when a
person tends to find resources to lead his life either mainly in the external environment or in himself [9].We
believe that the level of subjective control of the teacher is directly related to the concept of personal maturi-
ty of the individual and is expressed in the process of his entry into the conscious image of the student's
world.

As an integral component of the psychological content of pedagogical activity, reflection is considered
as a process of self—knowledge by the teacher of the conscious and accepted general meanings@f his life and

the value position of the student, acts as an indicator of his attitude to the perception qof t nt. It is re-
flection that determines the foresight of pedagogical interaction and, if necessar ction. So,
A.A. Bizyaev understands pedagogical reflection as a psychological phenomenon emiigdi th@ ability of

order to analyze, realize and evaluate its productivity for the disclosure of the s rsonality [10].
Reflection is considered by many authors as a universal way of building #glatio s in the activity of a
teacher, which triggers the process of reflection, which determines valu@ ity and directs the teacher

a teacher to “enter into an active research position in relation to his activity and % as its subject” in

either to preserve his activity within a given framework, or involve tion to creative activity, the
measure of which is the severity of neoplasms — new meanings, goals\an itdes. Consequently, a teacher
who is able to reflect is a thinking, analyzing, studying profe8sj “eternal student of his profession”
with an ineradicable desire for self-actualization and self-expres&

Thus, the personal influence of the teacher in the pro
tellectual, motivational, emotional sphere of the stud sonality, acquires a psychological content that
determines the tactical possibilities of the teachegs acti ng with the impact, the factor of perception
and cognition of the student's personality by the teagher in the course of his activity is no less important. It is
precisely with the need for the teacher to know the s personality that the effectiveness of the teacher's
activity is connected.

As A.A. Rean notes, an important congitiof for the introduction of humanistic principles in pedagogical
activity is “the formation of a holistic, ppultifa image of the student's personality in the teacher, ensuring
the implementation of an individuall @ d approach”, in which the teacher turns into a “social architect”,
creating conditions for their perso evelepment in the process of joint cognitive activity with students [8].

According to B.F. Lom?@ ivity of a teacher is built in accordance with the psychological laws of

ing professional tasks, aimed at the in-

communication, which the a derstands as professional communication between a teacher and a stu-
dent in the educational prioce ing pedagogical functions and aimed at a favorable psychological cli-
mate, as well as other ptimization of educational activities and interaction between teachers and
students [7].
In contin

thought about the psychological content of professional activity, along with peda-
i, expressive), we note the components of perception that determine the psychologi-
teacher about the position of the student, comprehension of his inner world, awareness
of the chara and personal traits of the student.

anisms of perception contribute to the achievement of productive interaction: empathy, causal
attribution, reflection, which allow us to adequately perceive the information coming from the student, not
just rationally accept and interpret, but to form a positive attitude towards him, to construct a cognitive space
in such a way that the result of interpersonal interaction could be the mastery of his norms, values, attitudes.

We consider it necessary to note empathy as emotional acceptance, irrational understanding of the feel-
ings of the other, which is a catalyst for productive ways of interaction in the learning process and the per-
sonal attitude of the teacher, which is realized in the course of his activities.

An important component of the perceptual side is causal attribution — the interpretation by the subject
of his perception of the causes and motives of other people's behavior, obtained on the basis of direct obser-
vation, analysis of the results of activity [9]. When studying the process of causal attribution, various patterns
were revealed, for example, people most often attribute the reason for success to themselves, and failure to
circumstances. It should be emphasized that casual attribution is directly related to the concept of locus of
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control. The locus of control is a priority strategy of pedagogical behavior, presented as one of the most im-
portant characteristics of a person, an indicator of the relationship between himself and the world, when a
person tends to find resources to lead his life either mainly in the external environment or in himself [9].We
believe that the level of subjective control of the teacher is directly related to the concept of personal maturi-
ty of the individual and is expressed in the process of his entry into the conscious image of the student's
world.

As an integral component of the psychological content of pedagogical activity, reflection is considered
as a process of self-knowledge by the teacher of the conscious and accepted general meanings of his life and
the value position of the student, acts as an indicator of his attitude to the perception of the student. It is re-
flection that determines the foresight of pedagogical interaction and, if necessary, its correction. So,
A.A. Biziaev understands pedagogical reflection as a psychological phenomenon embodied in the ability of a
teacher to “enter into an active research position in relation to his activity and to himself as its subject” in
order to analyze, realize and evaluate its productivity for the disclosure of the student's personality [10]

Reflection is considered by many authors as a universal way of building relationshi i
teacher, which triggers the process of reflection, which determines value selectivity, a
either to preserve his activity within a given framework, or involves a transition t agtivity, the
measure of which is the severity of neoplasms — new meanings, goals and attitu % guently, a teacher

who is able to reflect is a thinking, analyzing, studying professional, an “eter t of his profession”
with an ineradicable desire for self-actualization and self-expression [11].

Thus, the perceptual aspects in the activity of the teacher are the basi itS\development, during which
it is possible to transform the attitude to the perception of the student —@ﬂg him as a valuable person.
In this regard, the teacher's system of attitudes is extremely importanty t nce of which, we believe, is
important to determine. An excursion into history shows that® inition of an attitude as a mental state
located on the border of consciousness and the unconscious WasNeo d in the works of representatives of
the Wiirzburg school. The development of this issue conti i works of G. Allport. The author de-
scribes the installation as a state of mental and nervou ess, Which is created in the process of accumu-
lating experience, influences a person's activity and gi jon to his behavior. Further, M. Smith, study-
ing this problem, presents the installation as “a te cy to el, think and behave in a certain way in relation
to people, organizations, objects and symbols”. In o ion, the definition of the installation given in the
works of D.N. deserves special attention. Uzfladze, according to which, the installation is: “a hierarchy of
levels regulating human behavior”, whic s the direction of activity, being its stabilizer. The activity
of a teacher presupposes the presence ofsspec ualities and abilities of a person that contribute to its suc-
cessful implementation, and the nnk in the chain of personality properties is an attitude indicating
the readiness of a person to work gnditions [11].

We are interested in th% O.M. Krasnoriadtseva that “the connection of emotions reflecting

the meaning and value of ph included in the professional image of the world with professional atti-
tudes that provide spegifi plement them into a single “emotional-installation complex” acts as the
main link in the regula inking and activity of the teacher”. We proceed from the position that “atti-
tudes do not exist in 1Selatien from professional image of the world — they consolidate the professional ex-
perience of he te@gher’82], therefore it should be noted that the degree of expression of the teacher's atti-
tion presupposes the existence of a classification of types of professional interac-
Pasis of an experimental study by M.G. Bobkova, five types of professional attitudes of a
teacher to andemypathic way of interaction are identified: an active-positive professional attitude to an em-
pathic way of ifteraction (aimed at establishing trusting relationships); functional professional attitude to the
empathic way of interaction (focused on the selectivity of relationships); neutral-indifferent professional atti-
tude to the empathic way of interaction (aimed at establishing official relations); situational professional atti-
tude to the empathic way of interaction (focused on the variability of relationships); covert-negative profes-
sional attitude to the empathic way of interaction (focused on formal relationships) [11].

In the traditional approach to teaching, a functional attitude prevailed, assuming the authoritarian nature
of the teacher's activity, while the model of a personality-oriented approach assumes the development of an
active-positive attitude of the teacher, ensuring the formation of sources of self-development, self-creation
among students.

Thus, the perceptual abilities of a teacher, as components of the psychological content of a personality,
are the main criterion for increasing the effectiveness of his activity, in which there is a possibility of trans-
forming the attitude to the perception of a student — recognizing him as a person valuable in itself.
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In our study, the professional attitude is interpreted as a central mechanism for the development of atti-
tudes to pedagogical activity, which directly arises in the process of professional formation of a university
teacher and is characterized by psychological components: reflection, professionally significant and personal
qualities, the ability to predict a successful result, emotional acceptance of one's professional activity.

Experimental

The work used a combination of theoretical and empirical methods, theoretical analysis of psychologi-
cal literature, observation.

The authors uses the following methods of studying the psychological aspects of pedagogical activity:
theoretical, experimental method; modeling, forecasting, correlation method, which makes it possible to
identify the connection between the characteristics of the interaction of the subject in the learning process; as
well as empirical methods of pedagogical research (observation of students during educational activities,
conversation, analysis of the results of the survey of subjects, generalization of pedagogical exgerience).

The material for the article was the results of a study conducted on the basis of the, Kagagan@a Technical

University. . \
Results and Discussion
i t on the basis of the
niversity teachers, aged 30-

ed methodology of F. Fid-

To confirm the theoretical positions, we conducted a study. The work was
Abylkas Saginov Karaganda Technical University. The study involved 6
60 years. The following methods were used to study professional attitud
ler (modified by I.P. Volkov, N.Y. Khryashcheva, A.Y. Shalyto) to dete e professional attitude of the
teacher on the perception of students. The methodology allows to ideRti pes of professional attitudes
of the teacher on the perception of students; “Emotional respen ale” by A. Mehrabian and N. Epstein.
The method allows to identify the emotional component of emp ameng teachers who participated in the
study; The method of analyzing verbal (speech) interaction j classroom, proposed by N. Flanders in the
version of A.A. Rean. This technique allows us to idefii relationship of empathy with the categories of
verbal interaction.

Adapted methodology of F. Fiedler (modifi olkov, N.Y. Khryashcheva, A.Y. Shalyto), ac-
cording to the definition of the teacher's professiona e to the perception of students, allowed to identi-
fy 5 types of professional attitudes to perceptiﬂ: 49% of teachers have an active-positive functional type of

attitude; 25% of teachers have a neutral-indiffefent type of attitude; 17% situational; 17% of teachers are se-
cretly negative. The results of the secone , the “Emotional Response Scale” by A. Mehrabian and
N. Epstein, revealed the emotional co éht of empathy in teachers who participated in the study. The ob-
jects of empathy were social situgtionstandgsocial objects that the subject could empathize with in everyday
life. According to the results ofghe S ; a very high level of empathy was found in 52% of teachers; a high
level of empathy in 23.5% of @ ers; 24.5% of teachers have a normal level of empathy; 2.5% have a very
low level of empathyqUsifig thg,third method of analyzing verbal (speech) interaction in the classroom, pro-
posed by N. Flanders i n's version, the following indicators were identified: significant differences
in the severity of in f the manifestation of categories of verbal interaction in different types of pro-
fessional atti th pathic way of interaction were found. So, for example, teachers who have an ac-
i itiye attitude to an empathic way of interaction, show kindness in the classroom, using
ement (25%). It is the positive attitude of the teacher and benevolence that stimulates the
dents’in the lesson: replicas from the seats, comments on the reasoning of other students (14%)
indicate the poSSibility of freely expressing their own opinions without special instructions from the teacher.
The teacher's acceptance of ideas coming from students (56.5%) creates conditions for cooperation and inter-
action not only with the teacher and students, but also between the students themselves. Elements of coop-
eration are viewed in the category “student's response to a friend” (22%). The use of these categories of ver-
bal interaction turned out to be possible only under the condition of empathy (49%) on the part of a teacher
with an active-positive professional attitude to an empathic way of interaction.

Our study also showed that the personal potential of a teacher has a three-component psychological
structure. The semantic potential is meaningfully characterized by the semantic structure of the personality of
a developing type teacher with a high degree of appropriation of the humanistic and spiritual semantic levels
and a minimal representation of the lower semantic levels. This component determines the meaning and mo-
tives of pedagogical activity, pedagogical attitudes, influences the choice of means and styles of pedagogical
communication. The potential for freedom includes attitudes towards inclusion and risk taking, tolerance for
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uncertainty, creativity, and orientation to the present. Responsibility potential includes control attitude, locus
of control, reliance on positive past experience, purposefulness, perseverance, action orientation, autono-
mous locus of causality, meaningfulness of life. The potential of freedom and the potential of responsibility
are responsible for the effective self-regulation of pedagogical activity. In the course of empirical research, it
was proved that the personal potential of a teacher is a factor in the development of the dialogic orientation
of pedagogical communication. It is influenced by the following parameters of the teacher's personal poten-
tial: focus on humanistic and spiritual values, reliance on internal criteria in situations of choice, tolerance
for uncertainty, resilience, and the ability to create life.

Conclusions

In the context of our reflection on the psychological components of pedagogical activity, we can fix the
following conclusions:

1. At present the demands of society exacerbate the relevance of the problem of interaction between a
teacher and a student, filling it with new qualitative content, the vector of which is aimed atthe\development
process and self-actualization. The leading link in the functional structure of pedagqgi
tem of positive relations between the participants in the pedagogical process, based
ceptance of each other as values in themselves.

2. The content and psychology of the teacher's activity is determined b i ctors — the place,
functions, requirements of society and socio-psychological factors — the expégtatio others in relation to
the personality and activities of the teacher, his own expectations, attitu lue constructs in the field
of professional activity, which are the source of his activity.

3. The teacher's perceptual abilities are the main criterion for in e effectiveness of his activi-
ty, in which there is a possibility of transforming the attitude téw. student's perception — recognizing

him as a person, valuable in itself. \

4. A teacher with a high degree of formation of a per itude to the perception of a student, in-
cluded in the system of pedagogical communication, 1§yableyto penetrate the student's inner world, to recog-
nize his subjectivity.

5. The success of pedagogical activity in the lementation of a student-centered approach to learning
is due to the development of the teacher's personali evel of psychological knowledge, positions, atti-
tudes, the ability to rise to the level of creative(self-creation and the conviction that the meaning and value of
his work lies in the formation of sources o velopment, self-creation at students.

Thus, we can state that the psychelegic pects of pedagogical activity act as a determinant of the

successful implementation of a stude (8red approach in education, which can be revealed to students as
a person-forming type of interacti
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TexHUKATBIK )KOFAPbI OKY OPbIHAAPBIH/A TYJIFaFa OaraapiaanFa
icKke acbIpy meHOepiHAeri negaror Kbi3MeTiHIH MCUX0J0THAJIbI

C.A. VBanosa, JI.b. Tneymb6erosa, H.B. Jlokyuaesa, C.1O. Tropuna
bl
zepi

Makana OKBITYIIBIHBIH TYJIFara OargapiaHFaH OKBITY MOJENI IICHOEepIHIE CTYACH FachlH KaObLIIa-
ybIHa )KOHE TaHYbIHA OalIaHBICTBI MOCEJIETe apHAIFaH. ABTOpPJIAP KoCiOM MCHXOIOTMSLITBIK IeJaroruKa-
JBIK OLTIMAEPIH, MeAarOrUKAaNbIK iICKEPIIKTEPiH, TYIFANBIK SPeKIICTIKTePiH bIHpIICIATOTHKAJIBIK KbI3-
METTiH KYPBUIBIMBIH KapacTbipaasl. OKBITY IPOLECIHIIET] TYJIFaapaiblK e3ap @UIMCH OaliIaHBICTHI ITe-
yaapbirad. COHbIMEH
T TETIKTEpiHe, SMIIaTHsFa,
CNTUBTI KalOimeTTep — IKeke
epiHiH epekie yinecimi. Onap

peduiekcusFa, Kazyanasl aTpUOyIMsFa MIONy jkacalFaH. Pedire
aJIaMHBIH JKeKe KaOileTTepi MEH KaCHETTEPiHiH, ICHXOJIOTHSIBIK € eJIIR
OKBITYILIBI MEH CTYACHTTIH Oip-OipiH aleKBaTThI TYpPAE Kopce bl HET13/IC ©3apa TYCIHICTIK MeH TH-
iMIi e3apa ic-KMMbLI OPHATYIbl KO3JCHTIH CTYICH T OFapbl OHIMUIIKKE KOJ KETKI3yIIiH
mapThl OOJIBIN caHayaAbl. TysFara OarbITTalIFaH OKBITY, €11 JKy3€ere achIpy/IbIH HETi3Ti (pakTopiapbl-
HBIH 0ipl — ICHXOJIOTHSUIBIK Ma3MyHFa HE K9
TBIH OKBITYIIBIHBIH KOCiOM Ke3Kapachl. ABTOpIIa
QJNICYMETTIK (pakTopiapMeH (KOFaMIarbl OpHBI, GyH
METTIK-TICHXOJIOTHSUTBIK (OacKanapIblH OKp!
©3iHIH KYTYJepi, Ko3KapacTaphl ’KOHE OHBIH
CalachlHIAFbl KYHIBUIBIK KYPBUIBIMIAPH!
TYIIBIHBIH CTYASHTTEPAl KaObuiaa
MbIc O0inKac CarbIHOB aTBIHIAFb

e1aror)KbI3METiHIH Ma3MyHBI MEH ICHXOJOTHSCHI TEK

I, TalanTapbl) FaHa eMec, COHBIMEH KaTtap oJey-

MIBIHBIH JKeKe OachlHa jKoHE KbI3METiHe KaTBICTBI KYTYJIepi,

CEHJIUTITIHIH KallHap K631 OO TaObUIATHIH KACIOH KbI3MET

pIIAPMEH 1€ AHBIKTANATBIHBIH aTal ©TKeH. Makaiana OKbl-
arb KO3Kapachl Typajibl 3epTTey HOTIKenepi Kenripiared. XKy-

' JIbI TEXHUKAIBIK YHHBEPCHUTETiHIH 0a3zachlHIA Kyprizinmi. 3ept-
AP

Kinm ces30ep: menaror
AHBIKTAY, KYHIBUIBIK 0a;

C. , I.b. Tneym6etoBa, H.B. Jlokyuaesa, C.1O. Tropuna

Ilc YECKUEC ACNICKTDI ICATCJIBbHOCTH Iearora B paMmkKax peajim3ainvm

HO-OPHEHTHPOBAHHOIO 00Y4YeHUS B TEXHHYECKOM BYy3e

Crart! CBSIIICHA BOIIPOCY, CBA3aHHOMY C BOCIPHATHEM M ITO3HaHHEM JIMYHOCTH CTYICHTa MpenojaBaTe-
JIeM B paMKax JITYHOCTHO-OPMEHTHPOBAHHOH MOJenu 00ydeHHs. ABTOPBI pACCMOTPENN CTPYKTYpY IIeiaro-
TMYECKON JIeATENbHOCTH, BKIIOYAOIIYI0 MPO(ECCHOHANBHBIC NICUXOJIOTHYECKUE U MEeAarornyeckue 3HaHHMS,
HEJarornueckie yMeHHs, ITYHOCTHbIe 0coO0eHHOCcTH. Oco00e BHUMAaHUE Y/EIEHO NCHXOJIOTHYECKUM acIeK-
TaM pEIIeHHUs MPOOJIeM IMearoruky, CBSI3aHHBIX ¢ MEXJIMYHOCTHBIM B3aMMOJEIHCTBHEM B mpolecce o0yde-
Hus. Kpome Toro, mpezacTtasieH 0030p MCHXOJOTHYECKAX COCTABIIIOLIMX JIMYHOCTH IEIarora, MeXaHH3MOB
MepLEeNIUN: MIATHH, pediekcun, KazyanbHoil aTpuOyrmu. OTMeueHo, 4To pedIeKCHBHO-TIEPLENTHBHBIS
CIOCOOHOCTH — 3TO 0C000€ COYETaHHE JTMYHOCTHBIX Ka4eCTB M CBOMCTB, NCUXONOTHYECKUX OCOOCHHOCTEH
mrgHOCTH. OHU SBISIOTCS YCIIOBHEM JOCTHKEHHS BEICOKOW MPOJYKTHBHOCTH B OOYYCHUH CTYAEHTOB, IIPE-
TOJIAraloIMM aJIeKBATHOE OTPAKEHUE MEeJaroroM U CTYACHTOM JPYT Apyra U YCTAHOBJICHHE Ha 3TOif OCHOBE
B3aMMOIIOHIMAHUS U 3(QEKTUBHOrO B3anMozeHcTBus. OXHIM U3 OCHOBONOJIAralomuX (akTOpPOB MPOIYK-
THUBHOT'O OCYIIECTBICHUS] JINYHOCTHO-OPUEHTHPOBAHHOTO 00ydeHHs1 OblIa OTMeueHa NpOoQecCHOHAIbHAS
YCTaHOBKa IeJlarora, NpHOOPeTAaroNIas NCUXOJIOTHYECKOe COJEePKaHuE U ONMpENeNAIoNas TaKTHUECKHEe BO3-
MOYKHOCTH €T0 JIeITeIbHOCTH. ABTOPBI TIOJYEPKHYIIH, YTO COJIEPIKAaHUE U TICHXOJIOTHS ISSITEIbHOCTH Mejaro-
ra OMpee/SUINCh HE TOJIBKO COLMANBHBIMU (hakTopamu (MecToM, QYHKIHIMH, TpeGOBaHUAMHU OOIIECTBA), HO

BecTHuk KaparaHgmMHCKOro yHusepcureTa
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U COLIUAIBHO-IICHXOJIOTNYECKUME (OKHAAHUSIMHI OKPYIKAOIIHX I10 OTHOIICHUIO K JINYHOCTU M ASATEIbHOCTH
Hearora, ero COOCTBEHHbIMH OXKHAAHUSAMH, YCTAHOBKAMH U IICHHOCTHBIMHM KOHCTPYKTaMu B cepe npodec-
CHOHAIBHOW ESATENbHOCTH, KOTOPBIC SBISIOTCS ICTOYHUKAMH €ro aKTUBHOCTH). B cTaThe mpencTaBieHsl pe-
3yJIBTAThl HCCIIEOBAHUS IPOGECCHOHAIBHEIX YCTAHOBOK IperojaBaTessi Ha BOCIIPHATHE CTyIeHTOB. PaGora
npoBoamiIack Ha 0aze KaparaHIWHCKOTO TEXHHYECKOTO YHHBepcHuTeTa MMeHM AObutkaca CarmHoBa. B mc-
clleIoBaHUU NIPUHAIN ydacTue 60 mpenogasareineil By3a B Bo3pacte oT 30 mo 60 set.

Knrouegvlie cnosa: neaarorundyeckas neaTeiIbHOCTb, IICUXOJIOT'HNYCCKUE (baKTOpLI, JIMYHOCTD, B3aHMOHeﬁCTBHe,
BOCHIPUATHUE, YCTAHOBKA, IEHHOCTHBIC OPUEHTALIUH, MOTUBALIHA.
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